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The pﬂrpose of .the midi practicum was to meet a high priority, concern -

%

&

identified as a result of a needs assessment conducted by the practitioner in

*

o -

the capacity of Director of Special Education in the Edgewood Inflependent

~

School District. The prototype of the Teacher Development was designed,
developed, and implemented in the spyring of 1974 and it proved effective.

-

— ﬂ_wrlgrbfgadenttbe_scope and‘cpntent“ofﬁrheeIeacher Development Center, a proposal

*

.was written and it was funded by the Bureau of +Education for the Handicapped
: for '$80,407.C0 for the 1974-75 school year.
— The practitioner re—designed the Teacher Development Center throuéh ’

which both r:gular and special ducation teachers could Jenew teaching skills

.r -

and competeqcies to meet the educational needs of special children in the e
mainstream of education. The goals which the Teacher Development Centeﬂ .

addressed wer: as foliows:
(1) To renew competencies and skills of regular and special education -
, teachers emphasizing skills needed.to individualize instruction.

.- (2)‘ To develop a team spirif among the teachers attending the Teacher
. Development Center from the same school which would carry over to <
; ) their daily activities in .the school setting. X

~

. To achieve these goals the practicum activities were planned and

implemented as follows: .

3

| Pre-practicum Activities (73-74) .

- 2 2 -

+ . .

. éonddttang needs assessment for Departmnent of Specidi Education

Planning and designing Teacher Development Center pfototype

-
.

Implementing Teacher Development Center prototype in the spring
of 1974

W B

Writing proposal for federal grant submitted to Bureau of
Education for the Handicapprd. It was funded for $803407.00

L . . . » . I N
GEE GEE SUN GaN S SEN AN N G SN N N I B e EE e
. . ~ " .y .

. Hiring Teacher Development Center staff — July-August 1974 "
- N
'
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Planning Fall training cycles and coordinating with district
administrators and Trinity University staff

)

! Implemcnting-training cycles for £all-1974 A

- o ) t,

.
Ve

.“

~, élanning'and'evaluating activities to expand the scopé and b "ﬁ
- content of the Teacher Development Center feor the spring training \
cycle e - .

E

*

Practicum Activities (Nov.Vl974—May 1975),‘ . . . ’ o~

. Planning and redes&gning the process involved in the two week 1 o

“ training session an the Teacher Development Center facility ’
. » <

*. Identifying and securing thé materials and Tesources for<the — —— T

learning centers in the Teacher, Development Center . .

3

‘S N .
: N
) .
-~

=
.
.
.
-

Site visits to Harlingen, Texas to visit existing Teacher

Renewal Center.-’ -
. Coordination with the Trinity University staff to plan registration

’ . and.course cregit for the training session -

Coordinating with school district administrators and school :
principals to identify participants

«

& i

\
‘BN T e
.

. Implementing six two*week training cycles and six follow—up
sessions . -
. Implementing‘followbup activities in the classroom during

interim period between the two-week training session and the
three—-day follow-up session at the Teacher Development Center

-3
.

Conducting weekly staff ,meetings for planning and monitdring
purposes i .

. Conducting evaluation both formative and summative

v

Although 75% mastery was achieved by only:l2% of the 73 participants, : -

* - significant gains were made by the majority of the teachers trained in the
. . ' A
center. The change and improvements were evident not only in the more effective
A0 .-
management of the instructional activ1ties but also in the physical arrangement

-

of the classroom. There was greateﬂ&dnvolvemeht of the children in the

H *

instructional process. . .

Y g
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I« is felt the bractiéﬁﬁ accomplished its goals. It will have to,continue

in order to reach the majority of the teachers in the districk. The Teacher 2

- 4
€ am

Iy

Development Center was implemented the second year through state funds and
it is éxpected.to continue into its third year. It is the staff deveiopment
component for the Department of Special Education and it is supported both

financially and philosophically by the Texas Education Agency, Divisibn of

2
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Special Education. , . »
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The ‘need, for -staff developmept and renewal of<skills -for both special

-
~

2 -

education “teacliers and regular teachers was given new emphasis with the

initfaticn of the new State Plan for Special Education in Texas.

4. 0N

Inherent

;in the plan is a mandate that calls for educators to identify an

instructional arrangement as close to thenregular education program

apgropriate to meet
" . In addition to
the district in the
the first priority.

address this need.

«

. s R e,

3as is
d N .

the needs of handicapped children. .

L3

+he state mandate,the needs assessment conducted in

fall of 1974 clearly identified staff dgvelopment as
The feachef,Development Center was conceptﬂalized to

A

Two specific objectives were identified to give.direction

designing of the content, and process of the center.

to ‘the planning and

These objectives were to assist teachers in the debelobment of skills to

-

individualize instructipn .and to develop a spirit de corp among ~teachers

sharing the training experience. To achieve the goals of the Teacher °

-

.Develophent Center the practicum.proﬁosed and did the foilowing:

«" - The centent aceas or 'modules" in the 1earning center wap}
.expanded from six to twelve, -
. The * procedure for the training was changed to consist of five

management systems experienced by’ the teacher trainees.
. Six training cycles were implemented in the spring ('75) whieh
included regular and ‘special education teachers and aides.

° &

.o Coordination with district administrators was implemented in
identifying Teacher Development .Center participants.
Rotating, or substitute teachers, were employed and trained to .
« replace teacher trainees in.their classrooms.

. Selecting, scheduling for Teacher Development- Center session,
and registering for credit at Trinity University was achieved

¥
e

. Follow—up activities were completed as scheduled..

1.
L

(4v) . _ ’
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' Weekly staff meetings were condncted by practitioner-and Teacher w2
L ”Development Centér.’ staff fo& the purpose of plagning monitoring
TS progress. R . .

-

s o - b .
The practicum was implemented‘and evaluated,successfully.

.
1 ! S “

n~in’ terms of e{feo@ op the "t teacher trainees as perceived by the

Preduct eyéi—
\ ¢

Insight .

uati

principals of the schools at the end of the year was very positive»-
into individualizing inst;&ction was gained by the majority of the practicum

participants. The content'areas were ;xpanded from six areas to twelve content
::reas and the process was totally changed. Tﬁe planniog of"practicum activities

v,

was continuous and involved the project staff after their employment early

-

-in August of 1974, ¢ -
- . -
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. . ‘ STATEMENT OF-PROBLEM * 7 ,

v e - LY e e
'0 » . . - - N ’ l._-
4 - The mandate from the” StateeBoard,of Education to place handicapped
! .. . ? - 4, . s

" students in the least restrictive educational environment has very Hefinite .

. impldications for local distridts. If the mainstreamed special students ‘are

te \\

to be assisted im*the regula* classk intensive ‘Prepaxration of school

- - . . v N

administrators and instructional staff regular ana special must be ‘urrder—

~

Tﬁ?‘practitioner, who was thé -

4

taken by the public scHooﬂbdistricts.

L

Director of Special Education in the ndgewood Indepgndent School Di &trict? }

* 'decided to try to overcome or at, least initiate an effort to address thié

0

Jn preparing ‘he district staff for the New Texas Special Education

< -

‘e

fproblem.

Program, it had become apparent that regular teachers were extremely anxious

:"about.the emphasis on mainstreaming. When this was initiated in Edgewocd

s
\ 4 .

it was attempted in five- schools, vith carefully selected group of

children and regular téachers. An effective match of teacher and special
’ M . [

¢ -
~

student was accomplished in the'majority'of the cases. Thegproblem of_assisting

the children educationally was still not solved due‘to the lack of knowledge
and skills in individualizing instruction by the maJority*of the regular @

< instructional staff, If the New Texas State Plan for Special Education was
s e

E . -
to succeed, a massive effort in rentwal of skills for all teachers would
. ° s o '
o~ have to be implemented throughout the State of Texas. s

N *

The specific problem areas identified for Edgewood I.S.D. were as

follows: . . ‘ .

« e
» a

o . Misunderstanding .of - the term "individualizing instruction."

Many teachers believed.this term applied to ifstruction on a
one-to-one basis only and were quite unaware that this could . -
be accomplished by changing the traditional manner of managing
. ‘the classtoom. They were not familiar with the concept.of the
teachér in the role of a facilitator .of knowledge ‘tather than
. the teacher as the sole repositor of all knowledge.

\ N
* -

-
3

. — ne -

e
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. ~ Most teachers we! ndt aware that there was more than one system C
T . " . of managing a clagsrodm. : : o . : -

.
~ M . e

N - & e

-

% .
HE N N ol
\

“ + The tlassrooms reflected the trhdit;onél'fiqp rows ?p&/three groups , R
for reading and occasiomally for math. Admittedly, there were - :
, also some Very. excellent and creative teachers but &Hmehow” the re '
‘ . was litfle or no transfer to the other teachefs ig'the&schdol.'
e , . e, i . o« S
R Another problem %déncified was that of communication between

. .gpeciat and regular teachers. - S, e - ‘
! ) . ’ ’ RN ) . o
It was hoped that through & shared experience at the Teacher
Development .Genter a common bLond could be'created that would

’”

]
a0
<
-

. ’ R carry over toatpe school setting. The.enthusiasm developed at, !
. » the center would,. hopefully, -cause 4 "ripple effect' and would
’ R permeate a greater number of the school staff. . '

-

/

T T

*a The regular staff was not aware of special methods and techniques '
o of instruction. - .

. 3 &
The JTeacher DeyéIppmenE Center would.expose the regular staff
to these; they would learn to apply them in the classroom thereby
. being able to assist special students. These techniques will
a0 . alsq help regular students and it was our hope that the regular |
students would also have the benefit of individualized’ instruction.
\ p) - AR Y

The practicum activities were implemented with the expectation that the,

.
> -
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above-mentioned problems would be alleviated or overcomed. For purposes of.

. Y

clarity aﬂd continuity a brief.overview of the initial development period

-

-

. of the Teacher Development Center will be given. For purpéses of this - i
Midi-pracéicum, the report will concentrate on the time between November 1974 1

and May 1975 which covers the pexiod of théAegpanded concept of the

v i "‘c,.r
Teacher Develophent Centet.
! “ " - . -7 -
e t .
¢ )
- o L4
R ¢
\
\ .
s
i -
* .
- ]
i

- - v w———— Vo




]

>
?

-
»
,
—
[P OUT

IMPLEMENTATION OF THE PRACTICUM | .

e et

‘ . i -
NEEDS ASSESSMENT . ' — '
; . ;e ‘ S : ,
. In the £all of 1973 the Department of Special Education entered into an . co

agreement with_ the Education-Service Center--Region 20 to conduct a needs M

e

<

assessment. ‘The results gainEd from the district-~wide effort would be

the foundation for the Five—Year Plan for the department. Dr. Jack Himes

-

.of the Regibn 20 and Dr. Jim Zaharias of Albuquerque, New Mexico, trained s

S - o

the‘directors of four districts who decided to conduct.needs assessments in B

.t o *

their‘respective districts. The training of the practitioner took place by

actually being part’ of the nseds assessment activities of the‘ESC—Region 20.

N
f
. «
. '
-
"

.~ ——, - ot i

'

They also were-to base their Five~Year Plan on the results of the assessment

3
.
~——— «’;

activltv. The practitioner then applied the same process to the needs T /
assessment in the disbrict. . : L ;

13

-
-

-+ R

The group that took part represented a cross~section of roles such agt="

-

*

NS T N N o EE

* -

an assistant superintendent, two parents of a particularly bright elementary

- N .

boy, an elementary principal, a middle school principal,'two coordinators

o .

e

of spécial education, a supervisor, counselor, educational diagnostician,

>

two lead teachers, and cwo representatives of the ESCj?O. It was a

» ~ Rl

dedicated and hard-working grovp. The needs assessment process involved

.

. N -
. \
A}

the_ whole. group initially. After a certain stage in the process was reached,

-
~

o v o mam a e

. we worked in sub—grqups. The meetings took place at the elementary and

-

middle schools, alternating in order\to\allow the principals(to be accessible - !

to their staffs. ‘ R : ' . ,‘.

.

The identified needs were expanded twice by disseminating them 'to large

.

< numbers of district staff and community members. They were then sent ont -
v

- i .

) - again to district community persons. Staff development was identified

a *

. . . LN "

as a first 6fiority need., B
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*  OVERVIEW OF INITIAL PLANNING AND DEVELOPMENT OF PROTOTYPE .

Th‘e practitioner reorganizedo the responsibilities of one of the supportive

4

had :iemons_trate‘d writing and organizational competenéies. The practitioner

L. with the assistance of two staff members planned the organization of the

»

l staff as well as those of a special education teacher. Botb of these petrsons

Teacher Development Center. We were going to attempt to replicate the concept

“ o8

initiated in the Houston Independent School District by Dr. Charles Meisgeier

P-l and Dr. Barr‘ymﬁé_lIa?wmmm{w*ftﬁm’t‘h*bﬁf“budget-'our—gf-fﬂrts_would—he_
.Q ) limited. 1In spite of~some problems--within the staff, and administration--
\ thé cénqér opene& i Jaﬁu%fy and continued through May. The feedback giveh
I \‘\ the Superintendent was positive and we were encouraged to write a proposal
for Féderal funds to expand our efforts. ‘i\\ -
i I The pract'itione'r with the assistance of two staff members wrote the

proposal in the Spring of 1974 and\it:a was funded ‘in its entirety for
$80,407.00. A coordinator and two other staff members were hired in July
and-the planning phase started August 1. It was decided that the Fall

. + [N . .
program would be basically what had been developed the previous school year.

- -

A

During the fall,. efforts would continue to brodden the. scope.of.the content

*

P

7

\and to implement: the process of the Houston Plan Teacher Development Center.

N

From August through November accivities imf)lemented were as follows:

.
~

‘Identified new location. The school where we started the
Teacher Development Center needed the two classrooms for reading
classes. We relocated in a junior school where we were given

. two classrooms on the second floor. .

. Remodeling of the 2 classrooms took two months to compfete
.seeé Appendix A .

14

Ordered all equipment and supplies as indicated in p?bposal
budget. ¢ .

-

. Cooz:gl\fﬁated wi:th chairman of Graduate Dept. at Trinity University

. for 3 hours:credit for the 2 weeks training perdod at the
l ' Teacher Development Center. Credit was awarded for a workshop
caurse, *

1o

——————
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”

Coorainateé and planned participation of professors as
consultants to the Teacher Development Center for participation

in Direct Instruction, — -

Orientation of district staff to Teacher Levelopment Center
purpose and procedures. .

-

) Planned and implemented a Retreat for Administrators sponsored

by-the Teacher Development Center - see Appendix B which was '
attended by 125 district staff. .

Coordination with district principals on the selection of
teachers and aides who will participate in training sessions.

Planned and organi%ed the registration of participants at the-

1éﬁth@r‘DeveTopment—eenteruw&eh—the—chairman_oﬁ_the_craduate

- e

Department, Trinity University. t

Implemented Fall cycles--3 two weeks training sessions--in
which 32 teachers--regular and special education and 11 aides -
participated (See Figure 1).

Implemented three follow-up sessions as indicated in Pigure 1.
Thirty-two participants were awarded credit. Some earned
under-graduate and some earned graduate credit.

o

—rrmoan

< . pm—

.
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t Figure 1
TE‘ACHER DEVELOPMENT .CENTER-~~CY CLE SCHEDULE
, FALL 1974 '
SCHOOL CYCLE PAR\'I:I CIPANTS "GR: 4SUBSTITUTES
I LOMA PARK {##1 Barbara Eisenhauer Res. Joe Ober-Hauser
Oct.14~25 Jerri Spiecherman Res. Evelyn Neal .
Rita Contreras Aide " None
I . .Margaret Simpson 4 Emma Baxter
Follow-up Thelma Stansel Bi.3 Isabelle Williams
(Dec. 2-6) - Dianne Veal 4 Jeannine Johnson
l WINSTON Janice Sanchez Res. Ora Williams
' ’ B Martha Martinez Aide None I 3
Louis—-Alvarado 6 Nick. Gaitanos
'. Viiginia Boyd . 5 Louise Gaitanos
. Dawn Cenavit 4 ~» Elizabeth Garcia
Alice Seay 3 - Myrtle Nichols
l Allynid Bunten Lead Teacher”  None
' GARDENDALE ) Frances Robin - Res. -~— Joe Ober-Hauser
' Oct. 23 - Lucy Zarazua Res. Evelyn Neal ,
Nov. 7 Blanca Cardenas Alde None )
l Florence Gonzales ~ Aide None
Follow-up Connie Peche” Bi. 1 Myrtle Nichols
" (Dec. 9-13) Victoria Garcia Bi. 2 Jeannine Johnsont
° Maria Alaniz Bi. 2 Isabelle Williams
l Elida George - Bi. 1 Ora Williams
Helen Escobar Bi. 3 Euma Baxter
, BULESON . Julia Brown ¢ Res. ° * Gladys Porcher
JoAnn Hermande2 Alde None
Santa Jimenez Aide None a
Louise Baker 3 . Nick Gaitanos
Yolanda Jimenz Bi 3~4 Louise Gaitanos
i o Robert Mills Aide None
TRUMAN JR {3 Stella Higginbottom Res. Joe Ober-Hauser
Nov. 11-12 Dolores Aguilar Aide <None
Mary Edna Bono Sos. Sci. Louise Gaitanos
Follow-up James Hill Band Nick Gaitanos
(Dec. 16-20) Dolly Marroquin Art—Craft Ora Williams
) Peggy Schoeffler Migrant Evelyn Neal
Many Alvargz Aide None
ESCOBAR JR. #3 Ruth Sagabiel Res. Jeannine Johnson
Tom Baumjarten Res.
Nov. 11-22 Patricid Brown Res.
. Ray Alejandro , Aide None
Follow-up Sylvia Elias " Aide None
(Dec. 16-20) Anna lee Coryell Lang. Arts
. Exrnest Moreno Math . Emma Baxter

-~

1o

P
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TEACHER DEVELOPMENT CENTER

-~

RATIONALE AND OBJECTIVES

The Teacher Development Center is an action oriented in-service program
. R oF

designed to develop competencies for-individualizing instruction in bar;i—”
cipants attending the two-week- training sessions. The concept of the . oo
- Teacher Development Center is'based on the premise that the Teacher Develop~ .

ment Center is a support'system and as such can provide very effective

inservice for school instructional personnel.. The teachers and aides who

,participate are involved in teaching activities. They bring the real

experiences and broblems of their classroom activities and they are able

to apply them to the expériences in the training session.

v

- The éxpansion of the scope and content of the Teacher Development Center .
a i

will permit the achievement of two main goals which are as follows:

A TS e IIIL} N . lill L ;-III‘ L}

1, To develop skills among the instructional staff in
individualizing instruction to meet the needs of
handicapped children who have been mainstreamed.

2, To develop the ability to function effectively as a team in
resolving learning problems of handicapped students in the
mainstream of school life.

Instructional staff, both regular and special, need to be aware of

the appropriate educational intervention to meet a special child's ’ o

educational need. In order to address the need, specific objectives have

been identified as follows:

1. To develop competencies in diagnostic skills
4

-

|
2. To develop skill in planning an individualized educational !
program based on diagnosed needs ) ' I
!
i
i

" 3. To learn to use technological resources in educational programs

4. To be aware of special techniques and methods in
Special Education
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5. To develop competencies in the remediation of language, ‘reading,
and arithmetic difficulties . ce

6. To develop skill in implementing a variety of classroom
mané%emeﬁt systems -

7. To leam and implement behavior control techniques .

- - It 4s-expected that the teachers gttend}ﬁg the Teacher Development Center

will start a self-renewal effort which will be continued., It is aLgS

A} -

" expected that they will becom® catalysts for effective change in their schools.

PLANNING AND DESIGNING EXPANSION OF TEACHER DEVELOPMENT CENTER

The Fall Semester training cjcleé were comﬁleted on November 20, 1974.

- -

L =

o fper o e e

‘The practitioner, coordinaéorzgénd follow-up consultant met with the chairman
of the Grvaduate Depaﬁtmegt and réported the compleéion of commitments for
awarding of credit. Gradéé.and crgdit were awarded to all 32 ‘participants.

Intensive planning sessions for the redesigning of the Teacher Develop—

ment Center were initiated by. the practitioner the week after the end of the

Fall Semester cycles. The staff met with the director (practitioner) and a

consuitant frqm’Trinity University. The amount o% work necessary to reorganize
_was phenomenal. It wa; decided that tasks would be identified aﬁ& ;ssigned to
staff hembe;s (éee Appendix C). Weekly monitoring sessions were held at the
Teacher Development Center in order to be ready for the Spring cycles which
were scheduled for January 13th. Due te the amount of work to beAdoPe, ?hg
first cycie was rescheduled to start Februéry 10, 1?75:
The Teacher Development Center initially consisted of seven modules:
(1) éehavior Modification, (2) Classroom Management, (35 Individualized
Instruction, (4) Diagnostic Teaching, (5) Prescriptive Teaching, .and

(6) Precision Teaching. The setting consisted of five 1earniné centers

N
< -

which represented learning styles. In our initial effort the teacher did not S

model the role of a facilitator. By facilitator is 'meant a teacher manager

[

as’opposed'to a teacher as sole repositor of all knowledge.
P i
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The participant; worked their way through LAPS—-Learning Activity Packets.

The concepts were reinforced in each leérning center using“a different.modality.
N r

-

N /
N S N
H
“
.

The reorganization planhed for the Teacher Development Center consisted
of completing the following: T -

L Twelve modules See Appendix D.

e L . T

Learning .centers developed to represent learning styles or
modalities as follows:

" DUENVEERMG
*
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&
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. R 4
?

]

(1) Dfregt Instruction (Lecture) Center

-

(2) Audio—vasuals Center

' -
.
]

%) lProblem—Soi@ing~Center o Lo

(4) Games Center . .

N

13

e

{(5) Related Readings Center

-

(6) Show and.Tell Center : \ _ .
- (7) 1Instructional Materials Center -
The practitioner, with the assistance of the staff, organized the collection of

material and information to describe and explain each gf the twelve modules

¢ " - \

in edch of the five{iearning centers. A pre and post test for each module

e

s ¥

in each of the labs also had to be written as well as a comprehensive diagnostic

3
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test. ’ . ’

3

s

.The coordinator was assigned the task of developing the outline for each

_content and writing the objectives; one of the assistants was to research and

a

[

locate the audio-visuals. Ten floating_teachers as well as a coordinator

<

from the Department of Special(Education were assigned to the collection of

-
3

the modules data. The follow—up consultant and the coordinator organized the

.
% o, 3

i

!

i

!

. material for the modules as Lt was brought in by the Teacher Development Center ‘
!

}

staff. The practitioner met with the staff to review progress on a weekly

]
i

baeis. Contact with the coordinator was on a daily basis, - — - — -4

» [y
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SELEGTION OF PARTICIPANTS

In designing the Teachér Developﬁent Center, it was decided that teachers
would be selected on a voluntary basis. The reason was §imp¥e. Teachers who
have a commitment to education will be receptive to new ideas; they will

implement what they have learned and will demonstrate through aétiens the

— - . AL - - . ——ee D

effectiveness of the training session.
“The teachers and aides who participated were released the niné days for

the training session and three deys for a follow-up periou one month lat;?k

Each session had from 15 to 20 participants at a time. \\\\

In order to receive erédie, ‘tﬁey‘had ‘to do the-following:— —

. be accepted at Trinity University
* _ attend a nine—day tralning session

. complete activities identified in contract

~ .

. complete project iilated to individualizing instruction

- " atterid a three—day fe}low-up session
. . N
(See FigurefZ for Spring 1975 Schedules for Teacher Development Center

participants and Trinity University Consulting Professors.)

\\
ORGANIZATION AND MANAGEMENT

The content aregg were iddentified as the result of information gathered

by the practitioner from-the district instructional staff See Appendix E.

The feedback evolved into twelve deuﬂes of study to be presented in the

management systems and learning resgptces of the Teac;er Development Center.

The modules are’as follows:
1. %ATLURE AND THE CHILD ‘ ¢
2. TEAGHING THE SPANISH~-SPEAKING CHILD ‘

- 3. GRADED/NON—GRADED CLASSROOMS

5

4.  WHY INDIVIDUALIZE?

5. TEACHER COMMUNICATION AND GUIDANCE l
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FIGURE 2.1

: l . K TEACHER DEVELOPMENT CENTER 11
' l ., cyce 1 o _Feb. 10-21, 1975
3 l " "SCHOOL - PARTICIPANT GRADE . SUBSTITUTE
o Linda Sanford Resource None
: Collette Menke 2nd.-Bi. Emma Baxter
' LAS PALMAS M.J. Saucedo . 2nd.~ Jeannine Johnson
] Mrs'. Porter . ’ 3rd. Gr. Gladys Porcher
Esther Montoya 2nd. Gr. Janét Swalm -
. l BURLESON Esther Garza Resource None
l Maria.Orta Remedial Reading None -
. Evangeline Krause lst.~Bi. Louise Gaitanos
GUERRA Edward Gonzales . 1st. Gr. ® Evelyn Neal
l Matilda Perez -*  2nd.-Bi. Leonardo Esparza
o ) - . z .
Elaine-Burrough. _ . __ “Resource None = - a
l - Frankie Reyna 6th ora Wilttiams—mm——-
ROOSEVELT Vera Lee Philips Reading Isabella. Williams
° . ' Genevieve Heffernan 1lst-Bi. None
l Aurora Clark 4th-Bi. - e
Raymond Salazar 6th-Bi. Nick Gaitanos
\lk LOMA .P Tom Matthei Sth Gr. '’ _ Peter Keating
l Cycle #2 3 . ..., TFeb. 24 - Mar. 7, 1975 ‘
Pauline Sosa _ Resouxce None
- Linda Pecker 5th. Gr. Jeannine. Johnson
LINCOLN Pauline Woodard S5the Gr. .o Emma Baxter
. Laurd Bonugli 3xd M. Maldonado
l‘ Alberta McIntyre 4th Gr. Evelyn Neal
) Mary "Rodrigugaz Isabelle Williams - :
l,“ e parlene.Rush.. - oo oo oo ... Louise Gaitanos .. . ___
> < Rena Hord * Mr. Grey
STAFFORD
A Verla Fowler Resource None .
Myrna Gravinger , Gladys Porcher
. Norrine Richards Resource » None
H.B. GONZALES Ruby Everett T . . Ora Williams
e Tanya Stewart ‘e Resource None
Cathy'LaFon ~ ~ ~ [ ~“Resource-—*-— - None
EDGEWOOD ELEM. Marilyn Rahilly Sth-Bi. "Nick Gaitanos -
Roseanne Hochman 6th Peter Keating

i |
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"“BRENTWOOD JR. _——Herminia Aguinaga

Resource

All -7 \ . - . )
.- i - ‘12 .
.’ ; —— ., P
' CYCLE {3 - Mar. 10-21, 1975 .
. > SCHOOL - . PARTICIPANT _ GRADE SUBSTITUTE ‘
. i 2 w
.- 3 Sr. Bezuer Resource *  None
_ . irginia Phillips 2 ,
l CENIZO PARK Isabelle Navarro 2 Jeannine Johnson
: Martha Castillo 6 Peter Keating
. Rosantina Ruiz 4. Emma Baxter
l . " Frank Bécker - - Resource Non{a. ’
EMMA FREY Maxine Washington 5 . Nick Gaitanos
- ;I S Mary..Lou Trevino - 2 _ Isabelle Williams
~ _C 2 aides ; Resource None )
o s Viola Mathis Resource - None N
- l HOELSCHER Elajine Clemens Resource None L
. Monica leza (aide) Readin Gladys ,Porcher
Zenaida Mier 2 " Ora Williams
" . Ann E. George . 2 s+  Louise Gaitanos
- - - 5
’ Dorothy Mbsby, ) Resource None
l L.B. JOHNSON Ora Jackson . - Evelyn Neal.
Cycle #4 . April 1-11, 1975
l Catherine Beckworth Reading-7 Non€
, Rosalio Flores Resource None
' . Pete Ortega , P.E.
l EDGEWOCD JR. Pete Huizar Science-8 ’
e . Serdando Pena Soc. S.-7 Ora?Williams o
inez Lank ‘Soc. S.-7 Evelyn Neal I
l ° Margaret Spencer Reading None i
Ruby Hackworth Home Ee. Jeannine Johnson ;
) Jose Muriel Resource None & ‘
. Edward Cruz Resource None
GUS GARCIA Robert Salinas Soc. S, Gladys Porcher
= — -« —-—-@eorge—CGolon—— - ——- —Fine—-Arts———- - Emma..Baxter
‘,l David Chagoya Migrant Isabelle Williams T
. .. ., Dolores Connox Resource Non%;/d,,zﬁ’”'/y“
: WRENN JR. Dorothy Castillo Resource ___Norre
) Elva Rodriguez Lang. Arts Peter Kéating
v Ann Westmoreland Lang+ATt-7 Louise Gaitanos
N . N - f— —
l\ TRUMAN. JR. Doris Brunnexr —" Eng. 6 Nick Gaitanos '
None' T

R e e e e ———)
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l [ I .]:3
l CYCLE #5 April 14-24, .1975 ’
l - SCHOOL PARTICIPANT ) - GRADE SUBSTITUTE
. EC'E-'.[.I > Ann Arce ECE-II Emma Baxter
l ) Lynda Keller ECE-II Jeannine Johnson
H.K. WILLI;AMS ) Maxine Thorward Resource None
I -t Michelle Cabin 3 . Isabelle Williams
- Chris Condren Resource None
" - . . Carol Milburn . Gladys Porcher
l CORONADO Ms. Ortega 3-Bi. Peter Keating
B , Cornefina Villarreal o Nick -Gaitands
Alyce Ferguson Resource None -
N L3
' George "A. Easter Staff None ’
- - Dorothy H‘atfield . Homebound None
. : Mrs. H. Green Deaf-Blind None
l T.M.P.. Maria White .’ TMR Louise Gaitanos
) “ Sonja Russell . ™R .
N .. Shirley Corprew ~TMR Ora Williams
l . Dora Ginjuama’ T™R Evelyn Neal
“ l CYCLE #6 : April 28-May 9, 1975
N Francis Pelky Resource Nor;e
l MEMORIAL Berta Steinbeck English ___Louise Gaitanos
Virginia Can“}';oles-e Resource None
" Kathleen McGuire Resource None
' X Larry Szige,rs- English Peter Kearing
.- EDGEWOOD HIGH /:'Iyy‘/'l‘aylor Civ. Ora Williams
: o .T. Silva Geom—-Alg.
' - _ Louisa Domain Phys. Sci. : E
- a “ Mary Solis. English
— - -~ - 'Melinda-Schwab.— .. . ----Resource ____ _. i,___‘bfgng_g_ﬁ~m*w
. I J.F. KENNEDY David Ochoa Eng.-11 Isabelle Williams
i : Edmond Vargas Eng.-9 Evelyn Neal” ~
. (4]
' . Don Eakes Resource None
Eldizabeth-Beekly L. A.
Kenneth Toliver Science Nick 'Gaitzl_nos
BRENTWOOD JR. Mary Jo.'Chamberlain Math Emma Baxter
Theresa Miller Science Jeannine Johnson
’ Sheila Merritt Soc. Studies Gladys Poucher
- \\ 2 ‘o
\\. -~ - -\ J
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T ‘ » 715
. . L 4
. Ilt ’ » R . . 5 '~
6. CURRICULUM ORGANIZATION AND -LAP DEVELOPMENT - o ;
l . OPTIONAL~- A. IDENTIFYING Sf. ED. ?ROBLEMS o~
‘ B. TESTING/DIAGNOSING SP. ED. <
I "’ . S®. ED. METHODS . ‘ p
. D: CAREER EDUCATION | .
B I
‘ - 7. 'CLASSROOM MANAGEMENT ) .
[ T o ) .
: l ) : 8. .ORGANIZING' LEARNING CENTERS
i 9. DIAGNOSTIC -AND PRESCRIPTIVE TEACHING IN THE CLASSROOM K
l ", 10. TEACHING READING e 2
. 11. TEACHING MATH
I - 12. USE OF AUDIO-VISUALS v )
l R Each module contains a pre and post test and a variety of instructional
resources -are available in each of the lefrning centers to reinforce the . e
¢ \ . . - -
. concept ‘being developed. The Teacher Development Center allows for the
teachet trainee's (or student's) learning style or rate to be considered. ‘

See Figure 3.

TDC MODULES ‘

-

o
g

7 . +
"_ _ -

3

The content of the Teacher Development Center modules addresses the

variables: of individualization of instruct:ion,.-effect of school failure on o

children, classroom management, diagnosing needs, and educational planning.

A Each module has been designed to éermit the participant; to direct

their own learning according to pérsonai need, rate and learning stylé.

e ———— .
—— . .

—_— : .
Each module contains-cbjectives; pre test and answer key, learning actiyities
. \‘\i‘\ ] .
and post test. Each module includes Diréct—Instruction from a staff :
member and/or Trinity University consultant. Each module area Is—~— _

[

G N o aEme

represented at each of the five }earning centers with each center focusing T

o e . . s <




Objectives determine the
Content

_.Pre and Post Test determine
* the Rate of learning '

;Reéou;ces determine the
Learning Style

Oﬁganization of these

influence the Learning
Environment
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Audic-Visual Related: Readings
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] . Fi'gure 3
. . TEACHER DEVELOPMENT CENTER DESIGN
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Continuum of skills

¥ -
Pretest .
- @
3
:]
R N .
learner's: Objectives :
s R \‘\.
0| X
ol
Games Pyoblem Solving
- v ’ L]
Post Test ,
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on the’ﬁarticular learmning style represented; i.e. _Reiated Reading: Center
has b;oks ané érticieg reinforcing the obje;;I;EE for each module area. r
THE AREAS COVERED ‘BY THE MODULES ARE AS FOLLOWS: " W
FAILURE AND THE CHILD ' L s .
TEACHING AND THE SPANTSH-SPEAKING ERTLD ' ‘
GRADED/NONGRADED CLASSROOMS *. ., \ - } .

" VMY INDIVIDUALIZE? . ‘ x‘ " . ’ 4
., TEACHER COMMUNICATION AND GUIDANCE R ' 1
'CURRICULUM ORGANTZATION AND LAP DEVELOPMENT T i ‘

SPECIAL EDUC{&T]‘LON“(OFTIONAL) S \ . ‘
A--IDENTIFYING PROBLEMS ) : "!- . R - .
B--DIAGNOSING . ST _ . - .
C--EDUCATIONAL PLANS * * .  * . « . | -
. D-—CAREER EDUCATION * . VY, _ , oY
' ' cm‘ssiaoom MANAGEMENT\‘ o o ' , - '
. ORGANIZING LEARNING CENTERS . ‘T ® ,
. . ¢ .
DIAGNOSTIC AND PRESCAIPTIVE TEACHING IN THE CLASSROOM ' 5 Z
) : oot . ' v

TEACHING READING ‘ L e T

. TEACHING MATH *

- USE OF.AUDIO ‘VISUAL ) .
' - (See Appendix D for individual'outligegi) <
TDC LEARNING CENTERS A . -

[ ' . A~
The Teacher Devélopment Cer.rer is housed in two regular classrooms in

a junior high school campus. The rooﬁs were remodeled and organized into

-
’'a
©
. — e ——— - ———
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' :pfesgn;ed for each mbdule by facilitator or Triﬁitf Univeréitx consultant.

.

r * . \

learning- centers (se? Appendix A), In an effort to model an appropriate learning
environment for children, all 1earning cénters are orgaqized with furniture

\

.and materials that are readily avallable. The -emphasis at the Teacher

1

" Development Center is to model for teachers what may be done with the stﬁiehts

in the classroom.

]

-

(1)" Direct ‘Instruction Center ’

»

The Direct Instrdcfion Center symbolizes the importance of the

Txegqher in an individualized instguction'progtamg The participants start

" and end the day in the Direct Instruction Center. The facilitator (pr%ject

. ‘ v
coordinator) reviews the activities in this center. Direct instruction is .

@

i?he instruction is.modeled after William Glasser's concept of "rd&evancy,

involyemené and thinking." The symbol used for this resource center is

.

the<::2. Rules of the Direct Instruction Center are:

. - . v

1. ~Meet here as a group at the .start.and end of session.

Y ks

‘,"] i éi Only one person méy §ﬁeak at a time. v
‘ ( 3. L%sféé,;hen_others are talking, - - -
2) . Related_Readings Qeﬁter .:‘, e — )
R The -center incfude§ current books and ;agiféggs articlés o; each ‘

<

: \ . * N
of the Teacher Develdpment Center modules. Each article has specific

objectives, a pre test and post test which correlate ditectly to the concept

béing developea‘in the module area. A book (:Sg} is used as the symbol

: . .

* o~

for this resohpce center. Rules for the Related Readings are:

1. Find an artifle/book for thé module on which you are working.

o

) 2. Read objectives and take Ythe pre test.

%4

3. Check answers Vith the key.

4., If pre test not passed, read article/boék.

...qﬂ |
" 2 .‘, . [}
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S
5. Take the post test. * L

6. Check answers with the key.

3) Problem'Solving Center

Simulated problems have been written for each modhle and the

-

participants are placed in a situation when they will have to apply the
know}edge, Bkills, and attitudes that they have agquired. The light 7 '~
bulb <Q is the symbol for this resource center. Rules for the

»

Problem Solving Center are:

1.+ Find the module problem number on which you are working.

2, Write answer to problems.

3. Check answers (see back of problem card) .

4, Solve as many probleﬁs as you_chobse:

5. Place cards back in the same place.

t4) Games ‘Center . \

The Gam;s Center includes individual anh group oriented games
directly,related to each modulé. The games are teacher—made and are used to-
model the use of games to éhhance the 1earning‘process in the classroom. A

n . .
tic tac toe 543¢: is used as the symbol for this resource center. Rules

.* \ s
.for the Games Center are:

»

1. Select games for the module on which you are working.

2. Ask others to play games when .more than one is required.

3. Put the games away.

(5) Audio Visual Center

*

N The Audio Visual Center contains film, cassettes, video tapes,

-’

and other audio visuals to. reinforce each of  the modules E%Fh pilece of

equipment has objectives, pre test, and post test which correlate with the
objectives of the module. The symbol for this reource center is a

television . s
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Rules of the Audid\Visual Center are:

.

~
1. Read objective and take the-pre test.

L 2. Check answers with the key.

- L]

3. Turn the AV equipment on following directions for~its_
operation.

4, View the material. )
5. Take post test and check answers on key.

6. Follow §pecific instructian fer putfing away equipment.

(6) Show and Tell Center “ ‘ ) .

The Show and Tell Center grew out-~of Ehe creative activities

e .

related to Teacher .Development Center modules. Material develoﬁed is shared

3

with other participants and théy include ideas on: , student schedules,

contracts, ropm arrangements, reward centers, independent study units, etc.

_’The'sﬁﬁ‘ :\ is the symbol for this resource center. Rules of the Show

-~

\
and TeIIfhenter are:

1. —Turn to the chart with the same module number you are
working on. _

2. Copy- any ideas useful to you. .
3. If copies are available, take one.

4, To share an idea, write It down, pin on bulletin Soard.
MANAGEMENT SYSTEMS

Overview
Five management systems are modeled for teachers in.the Teacher Develop-

ment Ceﬁter beginning with large grdhp (whole class) to completely independent
learning. Managing-étudentsfgéems to be one of the most difficult-tasks in
the implementation of an individualized prbgram. Classroom management skills
remain one of the most overlooked‘areas in pre-service education and are

seldom discussed in the literature. (See Figure 4).

\
YT
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Management System ff1
The fir§t management system is iarge group (whole-qlass) oriénted

and is modeléd‘during the first.day the teachers are at the Texas Development
Center. Direct instruction, with a multi-mediafapproach,~is used as the
instructional strategy for the entire day. ‘The first management syétem i1s
desigdgd to model a traditional classroom with almost 100 per cent teacher
" control, direction and talk, with students (te;chers in this case) being

p§s§ive learners. Instruction is pFescribed without diagnosis and no smail

.

group or independent activities are incorporated within the instructional

éetting. Management System #1 allows the teacher to experience a fiustragion
-3

. " level from being "talked at" all day. At the end of the first day, the

3

’ participants'are requested to critique the management system. Their critique
shows a very High percentage of teacher control. (See Figure 4). Even though
- activitiles are prescribed without diagnosing the needs of the‘learners

»

(teachers?, there is still an acceptabéi place for large group instruction
in an individualized instruction program. Even within the whole class
instruction, it must be precise, relevant, involve the students ané’stimulate
th;ir thinking processes.

At the end of the‘first day, the teachers are administered a diagnostic
test di&ectly related to each module in an effort to dlagnose theilr entry -
1eveliskilis. One modules i3 presented in the first“?anagement system.

~ When this data.is presented to them, they ﬁsually conclude that "being

talked at'" is not an effective learning activity. See Diagnostic Test,

'

Appendix F.

Management Systeﬁ {2

The second management system is modeled the first half of the

second day 1in the Teacher Development Center. Teachers are assigned to

[ g

~
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resource centers in:small groups where learning activities are designed

without any basis for the assignment. An Individual Teacher Progress

Chart is designed and plotted for each participant every day. <(See Figure 5)

Teachers participating in the Teacher Development éenter are assigned to

small groups rcor instruction. They are presented with a schedule card at,
& .

this time. (See Figure 6).

! Assignments in each Center last for a period of thirty minutes.

Then, the participants rotate according to the next symbol on théir scpedule

&

card., Ther assignments are made without the benefit of the data from

~

the'diagnostic test. Consequently, these activities are no more

individualized than a large group lecture or class discussion. .

Management ,System #3

The third management system 1s modeled the last half of the .
second day ;the teachers are in the.Teacher Development Center. Identification
of objectives is hased on diagnostic test. , A precise, direct instruction

L

is required on each module but teachers are allcowed other options for

«
v

mastering the objectives. The amoqntuof teacher control is reduced to
approximately 50 per cent. Management System #3 provides for the learning'
needs, learning styles and to some degree,” the learning rate of each
participant. .

Management System #4

The fourth management system provides the participants more
opportunities %or independent learning than do the previous three management
systems. ?irect instruction is still offered on each module but only on a
voluntary basis, and once a day. The teache; contrql variable is décreasing,

and it 1s ‘much less than with the first three management systems.
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l Management System #5 Y.

The fifth management system is completely individualized Direct
instruction is offered to one or more participants upon reauest. The amount,
N
of teacher control has been reduced to approximately 10 per cents In this |
system, the teachers choose how they want to learn the skills (conpetencies)
‘and proceed at.their own learning rate. This is the ultimate in an -
individualized instructionai proéram. At this point, it. should be recognize

l ~ that there is no one best management system. By experiencing all of thenm,
l the participants may combine any number of the five management systems to

<

implement individualized instruction in their classrooms. Each management
system has something unique to offer. "
. , - \ - . N

The training session for the teachers and afdes is nine days in
length., The morning of the first day they meet the substitute or floating
teachersin their classroom to go..over the lesson plans for the next nine

days. The substitute teachers undergo a training perdiod of a week to

prepare them for their role as itinerant substitutes. The morning session

in the classroom with the teacher serves to effect a smooth transition

.of instruction for the children.

“«

At 1:00 of the first day, the participants report to the Teacher
© Development Center. Their time schedule is the same as the regular
. 4 .
the objectives of the Teacher Development Center, procedures to be

followed, contract for trainees, and roles of the 'l‘eacher Development

Center staff. Omne module_ is presented in the afternoon through Direct
Instruction (lecture method) and the diagnostic test 1is administered.
The Management System Chart is distributed and explained. At the end

of each day each participant evaluates the day's proceedings on the

l school day - 8:00 - 3:45 p.m. The coordinator presents an overview of

Qi
O
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chart. On the last’ column.they record the‘amount_of teacher control and

- -

how they feel about that particulér system.

.

Direct Instruction is a pért of each module and the lectures
Pt .

planned are presented by district staff and Tripi@y University professors.

The participants learn that each day begins and éi&& in the Direct
Instruction Center. It is possible for a teacherstrainée to be into

Management System 5 by the third day. The teachers are ndﬁnpacing
‘ .

. \ )
themselves; they are learning at their own rate, based on strengths and

weaknesses identified on the diagnostic test. Depending on:their

a

commitment, they will have the opportunity to develob games, learnin

activity packets or whatever their needs indicate. The special education
teachers who are attending with their aides get assistance from them in

developing materials. ‘

The morning of the last day is spent at the Teacher Development Center
on wrap-up activities such as taking post-diagnostic test, giving Teacher
Development Center procedures and material covered, and making

recommendations: The participants return to their schools in the

afternoon. They meet with the substitute to get feedback on the activities

of the past nine days.
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" * IDC STAFF

The Teacher Development Center staffAcénsists of three full-time'employees

-t @

°

\ -

fqﬁded through the/federal grant. They are as follows: a coordiﬂator whose
responsibility is to assist tne Director (practitioner) to implement the

Teacher Development Center (practicum). The two other staff members include~ v

K]

Lt .
w

hid -

- - - - - -, - v

the facilitator and the followrup consultant. The -former assisted with the
reorganization.and management of the audio visual equipment. - " RTEE

The Follow-up Consultant had the responsibility of ass;stiﬁg the parti-. \

K<

cipants in the transfex and apblication of the knowledge and skills acquired ~

P

in the Teacher Develépuent Center. Ten substitute teacheérs were employed
ﬁhroggh the Department of Special Education which was the district's in-kind

contribution to the program. They were experienced teachers and several had

£

.
-
L

special education training. The ten substitute teachers were trained at the

<

Teacher Development Center for three days prior to the start of the cycles.

- -~

N

L}

. L .
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?initiated by Dr. Meisgeier and Dr. Dollar. In the fall of 1974 the

27,

~ EVALUATION SUMMARY . . T

.
~ . . -

<

The purpoge of the Teacher Development Center is to deVelop and strengthen -

.

skills in teachers and teacher assistants in the effective use of techniques

4,. . ~

to individualize instruction for special education students in the mainstreap of

¢ “ . .
education. A spin-off effect will be the improveﬁent of instruction for all
. . ]

children. o ? ’ .
- The evaluation system used in monitoring the Teacher Development Center

activities was based on Stufflebeam's evaluation model ~ CIPP (context, input,

process, and product). It provided the practitioner and her staff with information

pertaining to “the merit of the program design, to the processes being used, and’

ultimately on the products- which resulted from the activities’ of the midi ,

practicum. Figure 7 describes the evaluation activities conducted as part of the -

© - .

practicum. ; ‘ .

3

.

The planning activities which culminated in the concept of the Teacher .

Developmént Center actually started in the fall of 1973  and were continuous

until the implementation of the modified and improve program in the Spring of 1975.
- b4

e

This practicum is emphasizing that period of time but the planning covers |

a time period from Fall 1973 to sFall of 1974. A needs assessment was g

conducted in the Fall of 1973 indicating that stagf development was the
> kY » \

highest prioritY'in the district. The Department of Special :Education *

»
»

planned and conducted a survéy among all insgructional staff for specific

- ~

areas of concern in development ‘of skills. A one day visit was made to R

-

Houston Independent School District in which several principals and teachers -

& group of 12 people -*visited the original Teacher Development Center

v

staff of our‘Teacher Developmént Center also visited the Harlingen I.s.D.

& K]

k | 30
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FIGURE 7

EVALUATION

B e R

e

Modules -~ Process
I'd

. 7

TDC Process Evaluation

. Hdm Product Evaluation

- @
. i. TDC Diagnostic Test 1.; Weekly mnwmh meetings., . 1. Evaluation by princivals .on
. . - . , . R . Follow-up Questionnaire. .

- " | 2. Individual Modules pre/post- 2. 75% mastery on post'test — TDC .
S . Tests Lo ’ Diagnostic Test. *2. Number .of teachers requesting
3 . o o . . - . to attend TDC_program. -, -

- g o 3. Criterion referenced learning .
) R “ centers pre/post self- 3. Commitment of district to °
9 - ) checking tests.. _ . continue program.
K] , L8
° . : 4, Contract to achieve.certain : .
L I N ) tasks. . : . )
‘3 . .- . . Sy
. . 5. Trinity University -~ 3 hrs . (g
©. credit for workshop course. - d
. e ’ o ° 4 M/.
1., Written evaluation of modules 1. Written evaluation of tlHe TDC 1, Evaluation of the application
’ by participants i s program by teacher and aide - of knowledge and skills
. participants. . learned at the TDC training
2. Completion of project ‘ . . . sessions by the teachers as
: ) ) T 2., Detters of support from district observed by the TDC
.m ‘ - principals . facilitator.
< . . ‘ .
. 2 3. Letter of support from a
= - ) . Coordinator of Special
‘8 Education/Education Service .
. m “ Center, Region 20. 3 .
@ ‘- . . .
~s m C ’ 4, Written evaluation by two
o . outside consultants on TDC
. .o . program, - , , >
- ” Ie f - .
S . : | o=
. . i
. - ) N F] « ~
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ATeacneruRenewAl.;;;ter\ Both centers were mos;\helpful in providing technical Tyt .

- -.

assistnnce and actually sharing the sources of materials with dur stafﬁ .7 N e

) ‘WLekly staff meetings were conducted to clarify’goals, specific

I objectives, needs, priorities, procedures to follow, etc. The assignment . * .
¢

.
- N . s

of specific tasks for each staff member was planned and organized. The ™

P

. E
. ¢ \
’

)”ﬁpractitioner conducted the weekly planning session which also’ served to

monitor progress_and to see 1f tasks were being completed in keeping with%\ ‘ '

‘the timeline. '~ . L R . L

Special conferences with Dr. John Moore, Department Chairman - Graduate: Lt

Department - Trinitkaniversity was accomplished by the practitioner tq plan ’
. and identify educational consultants;‘procedures fox registration, grade . ’

Ve
o e N

assignments, evéluahion, etc. Many conferenc és were ‘held with key district - .

-

iy ria
- ‘

.
. . .

adninistrators.Such as the superintendent Mr. ‘Ruben Lopkz, Assistant .

L

. . - R . ¢
T Superintendents ~ Mr. Pablo Tijérina and Mr. Earl Bolton, Mrse Pauliné Key, : s

PP .
x ' 2 . <

. (Federal ‘Coordinator). ' - . :

- *
.
-
-~

~

i INPUT _ ’ o, ) IR g

>t

- Prior to the start of the Teacher Development Center, input was sought

»7

' ) . 2
frop numerous sources such as two other Teacher Development Centers in

o A —C S e Y. g &

Houston and -Harlingen. The instructional stdff dn the Edgewood I.S.D, was .

#

surveyed to identify specific areas of concern in the renewal of skills.

. . 0 KR . » . ~ N

N ooa
This feedback was the basis for the content of thé modules., Inpat on the

best resources for the instructional materials and equipment was recdived

T mt W s W e e

from the Edgewood,CloSed Circuit Television Studio - Director, Mr. Howard

-

Purpura. He also provided technical assistance in the development of

»

video tapes. The Federal Coordinator, Mrs. Pauline Key, and Mr. Ben Gutierxez

- !

-

.

r

Director of Personnel, also provided assistance with the budget and the

3
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selection of staff for‘the program. The practitioner tonsulted with *top

-

administrators on procedures for handling vigits CO‘tﬁe Teachgr Deye}obneqt

. [ - ) .
Center bi educators from the Sem Antonio area.. .
b . . l ] .
PROCESS AND PRODUCT ’ .5\

? ' -
5 . \ 3 .
Process evaluation was continuous. Feedback on théd%$ogress of the
N i Iy . ¢ .

Ye

v g .
. . [ N
Gl E am ..l" N T O T G
. .
- * .

- . ]
>
.

training cycles was received. at the weekly stéff meetipgs.which were
" attended by the practitioner (Director), Coordinato;, Mrs. Mérrig;Purphra, two

‘assistants, Mrs..Lynda Hellwig, Ernest Leal, other Special'Engatidn ¢

" personnel involved as liaison, and during the"planning sessions in the s

fall, a consultant from Trinity University - Dr. Michael Yost, Jr.~
During the first day of the training session, the participants were
administered a comprehensive Diégnostip Test see Arpendix F . Upon

completion of the nine day training cycle,\it‘was administered as a post

>

»
\

test. Criterion for mastery was set at 75%. Tables No. 1 through No. 4

s

_ ¢ ¢
indicate the scores feor the diagnostic pretest, the post test and the gain!’

achieved by each participant.. Cycle I was not included because the

diagnobtic test was changed. Cycle VI was not includéd because the data
‘ .
: : / 5
for the post test,was not available. ’ .o .

The criterion for mastery was established at 75%. Of the’ 73 participants

included only nine (12%) achieved mastery. Fifty-seven Pf the participants
. - »

_achieved gains ranging from zero to 57 points g;&n. ' Seven of the

¥
>

participants experienced an actPal regtession/in scores ﬂut the majority

of the participants showed iumrovehgnt. Se7/Table No. 5, p. 35 .

4

& . As the participants worked through thellearning centers they had to

tak; pre and post criterion referenced Eeﬁts to determine level of .

knowledge and skill. - ! ‘

1 ‘ N

L9
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Table 1
. N =17

P'articipant Pre Test Post Test Gain
Cycle 2 ° - )

: No.‘;! ) .31 .63 2
No. 2 . .56 .73 17
.No. 3 w24 .59 3;
No. 4 34 .50 16
No. 5 .26 ,49' 23
No. 6 .37 452 15
No. 7 . ..33 .58 25 h
No. 8 .61 .68 7
No. 9 21 .68 47
No. 19 .31 .69 38
No. 11 49 .79 30
No. 12 .46 .70 24
No. 13 .;9 .62 13
No. 14 .37 .62 .35
No. 15 .49 .58 9
No. 16 .48 58 10
No. 17 .33 .54 21

4 &
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Table 2

N =17
Participants Pre Test Post Test Gain
Cycle 3

, ‘ No. 1 .79 ( .75 -5
No. 2 .70 ’ .73 33

No. 3 .56 .61 5

No. & .73 .80 7

No. 5 .21 .51 30

;‘No. 6 .41 .69 28

No. 7 .53 .60 7

Yo. 8 .26 41 (Y 15

Yo. 9 .37 .49 12

No. 10 .77 W7 0

No. 11 .60 .69 9

No. 12 .39 .64 25

No. 13 .46 .61 15

5 No. 14 .60 .62 2
No. 15 .36 .57 21

No. 16 .54 .60 26

No. 17 .49 .63 14

No. 18 41 .60° 19

No. 19, .36 ‘ .51 15

No. 20 47 49 2

4o
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Table 3 ‘ B .
. / \
' . / . N = 17
(/
~ [,/

l Participants Pre Test Post Test = Gain - I
] . Cycle 4 )

l No. 1 .73 .83 10

l No. 2 : 40T .51 11

‘ No. 3 .29 .49 20

l No. 4 .41 .41 0 : /

< No. 5 . .56 .61 5 o

' No. 6 .50 .60 10 )

' . No. 7 . .50 .64 14

, No. 8 .57 .66 9 A

I ' No. 9 .47 ST 2 )

‘ No. 10 47 .53 "6 .
l NO. 11 ) .47 .44 —3

No. 13 37 .51 14
No. 14 . | b .49 5
No._15- . R \ .54 7
No. 16 ‘ 46 .\ .56 10

No. 17 . . .33 .50 17
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N Table &

No=17

I‘
l 4
i
l . Participants Pre Test Post Test Gain
. Cycle 5 .
I No. 1 .60 .70 10
/l - No. 2 .66 .79 13
Rl No. 3 .57 .49 -8
I No. 4 .59 .90 31
No. 5 47 ’.69 22
l , - No. 6 .37 .56 19
l No. 7 157 .56 S
- No. 8 .69 .80 11
: ' "No. 9 .53 .57 4 :
No. 10 ° .29 Y 15 -
No. 11 - .33 .54 21. | )
. No. 12 0, .24 .81 57
o3 .37 1 . 34 .
No. 14 .60 .56 -4
‘ No. 15 .70 .69 -1
No. 16 .54 .51 -3
No. 17 .36 .57 21
No. 18 .40 .51 11
No. 19 .10 .61 51
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. Table 5

Gainé . i
N =73)

Al

N -AEE e

Number Percentage

No. of students achieving
Mastery.— (75%) . 9 127%

No. of students making more
than 40 points gain 3 54% .

No. of students making between
20 - 39 points gain ’ 18 25%

s me, ———

No. of students making between
0 - 19 points gain : 42 58% Ll

No. of students making
regressions 7 10%

* (2 g P asnahiuiies
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Each of the twelve modules contained criterion referenced pre tests
that were self-administered. If the criterion for mastery was reached, the
module number is chécked off on the Teacher Growth Chart; the participant

then continues with the program selected for him based on the results of

-

the Diagnostic Pr= Tést.‘
At the ;nd of the training cycle, which takes place at the completion
of the three days follow-up period approximately one month after the two
week training session, thé teaéher éarticipanfs wrote a narrative evaluation
‘ of the Teacher Development Center. Sée Appendix No. G for samples of their

evaluation comments.

One of the requisites for the three hours credit to be awarded by
Trinity was the developmeng of a project that was directly related to .
-individualizing instru;tion in their classroom. A contract to that effect
was sign;é by the barties involved. See Figuré 8. Other evaluation
requirements are noted in Appendix H. The contract also reflected“the two

modules that were required of all participants in the Teacher Development

Center.

-~

Two -external evaluators and a Director of Special Education were
asked to visit some of the classrooms of the teachers who had participated
in the training cycles. They were Mr. Carlos Lozano, a principal of Lincoln
Elementary School, Dr. John H. Moore, Trinity University, and Mr. Preston
Stephens, Director of Special Education, North East Independent School

District. .See letters in Appendix I .

- ]

In order to truly achieve product evaluation, the effect of the training

program would have to be measured in relation to its effect on the students.

4’




»

Figure 8 ; 37

1

TEACHER DEVELOPMENT CENTER CONTRACT

TDC Participant Name

School Grade/Subject

Date Return Date

TDC MODULES TO BE COMPLETED:

1. CLASSROOM MANAGEMENT

Date Completed

. AN INDIVIDUALIZED INSTRUCTION MODULE

|

i

3
w
.

DIRECT INSTRUCTION FOR TRINITY CREDIT:

BRIEF DESCRIPTION OF CLASSROOM PROJECT:

S N N TN S WS S N EE Eam .
.
.
N

&

Date Completed

OTHER AGREEMENTS:

Participants Signature TDC Staff Signature
Date Signed ‘ Trinity Univ. Staff Signature
Date Signed

-
. v




N This could be achieved by administering criterion referenced tests to the

:\ children at the start -and end of the school year. Comparison could then be

|
/ made on the gains made by the children whose teéchers had been'to the

Teacher Development Center training cycles and the gains achieved by the
control group. The above plan was not possible due to many factors.
Fod} evaluation agtivitiéé were implemented to document proéuct

iyaluati5ﬁ\of Fhe training activities. “‘ ’

1. A Follow-Up Questionnaire desiéned by the practitioner was sent
to-the . principals qf the 22 schools that participatea, which represents

!

92% of the district's schools. See Appendix J . Seventeen elementary
aéhoolq and five middle schools responded. The purpose of the‘quéstionnaire
\ was to document the effectiv;ness of the training cycles as perceivgd by
the principal's through observations of the changes in the teacher's
behavior in the classroom. The first quest;on eddressed the achievement
of the Teacher Development Center goals. fhe scale ranged from 1l-Goals
L Accomplished to 51§0éls Not Accomplished. . Fifty-nine percent of the

AN
§ . principals Bave a poéii;ve response. The results from the data gathered
4
!
b

"

from the questionnaire \follows. See Table 6.

The responses for qﬁgstions two and three dealing with the numbers

of staff attending the training session did not coinci&e w;th the actual
number of pafticipants in a;tendance at the Teacher Development Center.
The responses <o Lie fourty question indicate that learning games were
| applied most. The indiviéual or learning activiéy;packets and the learning
; or interest cenéers were next in popularity with the teachers.

The fifth question referred to evidence of changes in the management

i of the classroom as observed by the principal. Small groups with teacher

,
Ptk s

e ——— Ao

smi

m——

. e w————
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; ~._Table 6

Follow-Up Questionnaire

. i .
. .
.
-
.
-
L]

N = 22
e ~ .
N E— '\
1 2 3 4 3 No Answer \\ .
- ’ 1. Goals accompli'shed s ’
_No Answer: . ) .
! Goals 1 -9 3 .2 ¢ 2
. ’ * Accomplished 6% 53% 19% 11% - 11z
8 .-‘ * . _t
Question 2, 3, &, 5,9 *
see ‘narrative -
. 6. Behavior change in students” 5 11 6 0 0 - -
' Pos. Chg 297 507272 - - Yo Impr.
L 4 ]
l 7..Positive attitude in .
teacher toward individ-. ) £
. ualizing instruction 2 1 3 2 0
_"_ g . ) Pos. Chg 9% 64%Z 13%Z 9% - No Impr.
8. Greatexr communication N
l skills 7 14 . 1 0 0
)
l , '

L.

a
—

L
l‘
)
»
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received the most marks (13). Smaik‘gronp wo?king at centers and games
received 12 marks. -Large groups, leérqing activity paékets, anp individualt
contracts with children-each received*five:

When asked if the behavior of the 'students had undergone a positive
change, eleven (or SbZ) responded with a mark of two ona 1 Fo 5 scale |
with 1 indicating the highest point.

lQuestions 7 and 8 dealt with pogitive changes in the teachers in
relation to individualizing instfuhqgon and in greater communigation skills.
Théir responses were‘askfoilows:

N = 22

|Greater Communication: |7 32% 14 64% 1 05% 0_* o0 __*

Ind. Instruction: Positive Change - . No Improvement

1 ‘2.3 4 . 5

2.09% 14 64z 37 14z 2 092 o _ 2

~

———p——

-

Queétion number nine referred to evidence in weekly lesson plans of

techniques in individualizihg instruction. Techniques noted the most were

- as follows: games (50%) and learning/interest centers (32%).

3\ N
2. The current school year, which repcesents the second year that the

Teacher Development Center is in existence, has had number of
participants. ‘It was much easier to identify the participants for the
second year. At the end of the 1974-75 school year, the Coordinator,

Mrs. Merzie Purpura, had approximately 25 teachers who had requested to attend

the training\cycles in the fall.

3. The commitment of the district's administrators Fo the continuation
of the Teacher D?velopment benter is dve to the positive feedback that the
superintendent has received from the principals of the schools See
Append{x Kand L.. 1In Spife pf the lack of federal funds for the second

o1

K4

# oy
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. year, the program continued under state funds through the Special Education

am .-
. ;.
<,
R
.
’
1
.
-
.
e
.

~Departmcnt and it is ‘planned that it continue intq‘its third year (76-77).

N ' 4. The Teacher Development Center Facilitator s main,function was to

I
.

T
o

. assist Teacher Development Center participant% in‘applying to the classroom

activities the training received as well as to review completion of contract

agreed upon by participant and Teacher Development Center staff. She gave

‘the university feedback which was used in determining grades and the

- 4 -

S —————

awarding of credit, A meeting was held attended by.the practitioner, .
SR L . ' . \

coordinator, college representativeé; and Teather Development Center

» . .
.

facilitator for the purpose of assigning credit.‘ .

E The- facilitator kept the Director and coordinator informed during our

«

weekly‘yeetings of the progressachieved by the teachers after returning

to their classrooms. Usually’the teachefs‘initiated one ledrning center

T . - . \

at a time. Peer tutoring and cross.age tutoring wer€e€ resources readily ...
“"' -\"’, ¢ ., .

available and were quickly implemented by the teachers. Some of the teachers

developed Learning Activity Packets in a,partiCular subject areaé such as

~ S

- math, and .™ey made games through which a concept in reading or math could

.o

be reinforced ﬂﬁﬁijresources were used in their daily activities. The

P
5
. . : e
t
i
!

.

-responsesron the QUestionnaire completed by the school principalq indicate

\ 5\‘ N ~
that’ these three techniques to indlviduallze instruction were initiated ¢ }
readily. ; . PR . : ‘

.-‘, .

; rOne df the evaluative functions planned was the taking of photographs

of the classroons before and after the training. It was not possible due to

thehlack oann apprOpriate camera., That item of equipment was not approved

b e Y .
- ~for~purchasing. ~ " ) $

.
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CONCLUSIONS

3
o
3

M oa

The objectives for the practicum involved two specific areas - theé

development of skills to individualize instrucétion and tﬁe deVelopment'of

communication skills among the teaching staffs. Indications from the

.
L

evaluation activities indicate that thé'objectives for ‘the practicum were

met. Some of the specific outcomes resulting from the activities of the

3

practicum are as. follows: LA a

'SKILLS IN INDIVIDUALIZING INSTRUCTION

LY

* . Inservice training cycles were iupIemented as planned.‘

~ ~ QR S

* ' Special education teachers,-aides, and regular teachers were
assisted in the renewal of skills to individualize instruction
in, the classroom for special, education. students, C°
- . . N
* A greater awareness and knowledge of the role of: the tedcher
as a classroom manager or facilitator was gained by participants.
> ‘l-

* Greater skills, were developed in pl

.

. ‘Skill in the use of educational technology and resources was:

~ gained by. teacher trainees, ’

. Competencies in the use of special techniques and methods in
special educition were deVeloped. ) s ‘\ ‘

Ve Greater knowledge and skill were gained in the- remediation of
language, reading, and arithumtic difficulties, fox regulaY
and spécial education. - ‘ .

. Five classroom management systems were studied and experienced
by the participants. ! ‘ N :

.

Behavior control techniques were acquired.

SKILLS IN COMMUNICATION

. Transfer of knowledge and competencies acquired were evidenced
in the daily classroom activities of the Teacher Development
Center participants.

. Some attempts at bétter and more communication betWeen teachers
within a school setting were observed by the school principal.

.
o
:

B

.
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An acceptance ‘of .the Teacher Development Center as a viable
center for the renewal of teaching skills was expressed by
some of the principals’

> ™ . .

A commitment to the continuation of thé Teacher Development

‘Center ‘concept has been assured for a third year by the
administration of the district.,
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from the administration.

- . RECOMMENDATIONS, -

The Teacher Development Center is a viable alternative for renewal i
3 hd . o | \
A

It is an

of instructional' skills. intensive training‘séssion which will

l

assist teachers and tadminisgrators to initiate self-improvement. It is a ,\

beginning. , l
The concept was successfully re%licated with modifications of the °

content areas Eo mieet the needs of the‘Edgewood Independent School District
i \

teachinghstaff.o This process’can be‘replicéted, 1f there is a commitment

-‘I ! .
If this concept is\?ttempted by others, our |

N \
experience indicates that we make the recommendations thet follow:

Conduct a needs assessment to determine if-staff developqent
is a high priority in district. e

* Get commitment and backing of administrators both pliilosophically
and financially. The replication of the Teacher Development
Center can be done economically.

Orient district principals and teachers to .the concept and the
specific objective for the Teacher Development Center. ; )
Carefully select the staff who is to deQexop the center and

make certain everyone dgrees on philosophy and goals.

. Allow frém four to six months to/blan, to design, and to get
the physical facility ready befére the actual training bqg&ns.
Good planning will eliminate problems later.

Choose participants on a Qoluntary basis. Their enthusiasm
will produce the best public relations possible.

/
Try to coordinate with a local university or college to award
credit for the training.

Emphasize the follow-up-activities.

They are.crucial to the
success of the programs. '

They can

|
. Select your substitug\s with a great deal of care.
3 be a great help or a great source of difficulty.
° The Teacher Development\Center is strongly recommended as a
training, inservice, or educational renewal center.
oJ / > ‘
b . _ . B
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t/ . APPENDIX Bolo

MEMORANDUM

September 18, 1974 ) pd

TO: ALL PLAN A TEACHERS ,/////
FROM: otilia V. vidaurri //////

Director of Developmental Supportive Services - Plan’A

-

I N - e
(=}
o
-3
(9]

RE: Teachers' Retreat , pd
Lakeway Tnn ’////

e

-

The Supportive Staff - Plan A ~'/wishes to extend an invitation to

you to attend the Teachers' Reétreat, which will be held October 4, 5.

1

.

The retreat will be held at the Lakeway Inn, Austin, Texas (see enclosed

Brochure).

The retreat will begin at 8:30 A.M., Friday, October 4 and will run
to 12:30 P.M., Saturaay, October 5. The cost of the room will be
completely covered by Developmental Supportive Services - Plan A. $12.00
per diem will be provided at the time of registration, for the cost of

meals.

For purposes of planning, we would appreciate your response as to
whether or not you will be attending the Plan A Teachers' Retreat no later

than September 23, 1974,

We hope to see you in Austin, on October 4, 5 to share with you what
we feel to be somr of the vital components concerning Plan A, and outlooks
for a better and all-inclusive picture of education in our schools today.

-7 “ y 7 )
’ ,/Gf : ///3/// . . g
N Ry P CPorre A Fferena)

~

“Otilia V, Vidaurr{ Pablo B. Tijerina’
Director Asst. Superintendent
Developmental Supportive Services-Plan A Elementary Education

‘o
O
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.TO: All Plan A Teachers }

You have been given Friday, October 4th, as release time to attend the

3

Plan A Teachers' Retreat. Please indicate below whether or not you’will

attend. We need to know for planning purposes so please call Director's

secretary (Ext. 242) to verify verball, and then mail this note to Director's

¢

office. Thank you,

Will attend

[

Will not attend

Name T

Address

Jii G Im e
. + -

Telephone

.

D"?
<«
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1. DAILY SCHEDULE - ADMINISTRATORS .
R > .

bhursdav, October 3rd 6:00 - 9:00 P.M.

REGISTRATION 6:00 - 7:30 P.M, - : -

Lower Lobbv

SESSION ONE 7:30 - 9:00 P.M,

Americana A

. *

-
.
'
9
%Y

‘e

Welcome, Introductions, Retreat Information
Chairverson: OTILIA V. VIDAURRI

PUBEN LOPEZ , SUPERINTENDENT Welcome - ‘
Edaewood I.S.D. Introduction ~ Board Members
JAIME L. MARTINEZ, PRESIDENT Welcome from E.X.S.D.

School Board

]

JOF, PARKS, EXECUTIVE DIRECTOR Kevnote Svpeaker

Region XIII

.

-
<

2

) . . . = . ——t
—"#‘

Education Service Center . ) v




PRINCIPALS TRAINING PROGRAM IS DESIGNED ©0 AGHIFVE THE
; FOLLOWING OBTECTIVES:

«
e

1. Each varticipant will be able tc.'ldemonstrate an Lix;derst?.ndin.q of the
rationale for retuminq the handicapped child to the réc:xular classroom.

- 2. FRach participant will be able to demonstrate an understanding of
alternate adminigrtrative an@“ix;ﬁtrucgional arrangements for program-
ming for handicg'x/ooed students ‘in the reqular classroom.

3, Each'narticipérft will be able to demonstrate the skills necessary to

administer a huilding special education proqranm,

3
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2. DAILY SCHEDULE ~ ADMINISTRATORS

Fridav, October 4th \ v

SESSION TWO . ¢ 8:30 A.M. « 5:00 P.M.

~Americana A

Chairversons: OTILIA V. VIDAURRI, MERRIE MCCONNELL
Consultants: DONROY HEFFNER,.CHARLES H. MEISGEIER, ED. D. @
. Staff Assistants: ERNEST IEAL, LYNDA HELIWIG . .

PRINCIPALS TRRINING PROGRAM

«

8:30 < 11:30 AM. . Objective 1
¢ Objective 2

11:30 ~ 1:00 P.M. Lunch in the El Lago Restaurant e

N

1:30 « 5:00 P.A. Objective 3

¥

f

;

SESSION THREE N 7:30 - 9:00 P.M.

\Americana A

and Administrators

"A.R.D, Film"

Film includes planned ston-periods for discussion.

General Session for Teachers ‘
|
|
|
|
|
|

-
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3. DRILY SCHEDULE - ADMINISTRATORS
Saturdav, October 5th =

SESSION FOUR . 8:30 A.M. - 3130 P.M,

Americana A-B

v

Chairverson: CHARLES H. MEISGEIER, ED. D.

‘ . . \ ’
Assistants: ANITA KING, KAREN MAIER .

8:30 A.M. Individualizing Instruction

10:15 A.M. Caffee

10:50 AM, Tearning Activities Packetsa

12:00 A.M. Lunch ' nanhib A S
1:30 P.M. Continuation and comgletion of LAPS
3:00 P.M, +Evaluation

4:00 P.M, Check-out time

»
'
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OBJECTIVES FOR RESOURCE TEACHERS :

All resource teachers will have acquired the necessarv skills to

i

implement learning activity packets in the resource room.
Teachers will become aware that the educational needs of cpildren
redardless of handicapping condition or arade level caﬂﬁbe met

through the use of learning activity packets. . :

OBJECTIVES FOR SECONDARY RESOURCE TEACHERS::

Teachers will have cbtained a comprehensive knowledge of careex

t
-

and vocational education.
L)

Teachers will identify broad educational objectives to incorpror-
~ . * / ’ . .

»

ate into a relevant curriculum for secondary handicapved students -

¢

at the secondarv level.

1

OBJECTIVES FOR SUPPORTIVF, STAFF:

Staff members will have acquired the necessarv knowledae to enable
: '

them to sunnort effectively the. principais, teachers,

Staff members will acquire specific information on the overall -

’

functioning .of the-Plan A program within our district. ;

.

v

]

, .
3 I"’ TN -
. * A

-

[
-.. - -. l‘/

}

./- - - - ‘-

.
< .
AR IR AN 3Ia N e
M . -

-

o<

P

S .




-

s

; - - *

4. DAILY SCHEDULE - ELEMENTARY RESOURCE TEACHERS
. Fridav, October 4th

REGISTRATION / 8:00 «~ 9:00 A.M. -

: Lower Lobby

SESSION ONE 9:00 A.M. = 5:00 P.M.

Americana A-B

Welcome, Introductions, Retreat Information
Chairperson: PATRICIA GARZA
Assistants: SHERRY BROWN, MARINA SERBANTEZ

Program Facilitators: ANITA KING, KARE% MAIER

L

-

~

-

7 8130 AM. = 12130 B.M,

.12:30 P.M. -~ 2:00 P.M.

2100°P.M. -~ 5:00 P.M.

Overview
"Learning Activities Packets"
» ~ .

thch s

Continuation of T.APS

el

»

r

SESSION “THO 7230 P.M. - 9:00 P.M.

Americana A i

General. Sessio? for Teachers
and Administrators

1

"A.R.D. Filnm"

| .
Film includes planned stov-periods for discussion.

* . . f

-
«
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5. DAILY SCHEDULE « SECONDARY RESOURCE T}'-:AGHE_RS

_.Fridav, October 4th Co

REGISTRATION

1
¢

« SESSION ONE

N\ B
\Americana C |

<

-

*

.
-

8:00: « 9:00 A.M.

\Lower Lobbv

9:00 A.M, ~ 5:00 P.M,

P

Welcome, Introductiohs, Retreat Information

Chairperson:

9:00 « 10:30 A.My

10:30 .4 10:45 A.M.
10:45 ~ 12:00 A.M.
12:00 - 1:30 P.M.

1:30 ~ "3:00 P.M.

3:00 ~
“3:30 « "5:00%P.M.

SESSION TWQ -

Amexicana A

L}

PATSY GARZA

3:'30 P.M.

-

vy

Tearning Activitv Packets

Break

e
Continue with LAPS T

Lunch '

Career Education for Secondarv Students
Stdeaker: MARY JAGKSON .

.Break

. Vocational Curriculum for Handicaoped

Svesker: TANE FRANCIS

« ¢
«
h s

7 ) )

7:30 -, 9:00-P. M., 1 .

4,
‘ -

. General Session for Teachexs

.

K] .
and Admxnlstratogs
3
, o "A.R.D. Film® ~
‘l ~ o ¢
Film includes nlanned ston-neriods for discussign. )
N » ‘ - , ¥
1 fad . -
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ERIC U ~




-
o

. Saturday, October 5th

SESSION THREE . B:30 AM. - 12:30 P.M,

' A
) (} \
\

Yacht Club, Elementary and Secondary Teachers (Small Groups) . ,

9:00 - 10:30 A.M. . Elementary Facilitators: MARINA SERBANTEZ, g
CYNTHIA SMITE, ROSIE ESCAMILLA

Secondary Facilitators: SHERRY BROWN, \
. DIONISIO ESCAMILLA '

<

10:30 - 10:45 A.M. Break
10:45 - 12;30 P.M. Identification of Curriculum Pricrities Stated
- in Behavioral Terms
\ ’

\]
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6. DAILY SCHEDULE - ALTERNATIVE PROGRAMS TEACHERS
) : . ’/ -
Fridév, October 4th T ,‘// -
o ‘ , /
~ SESSION THREE- 9:00 AM. ~4:30 P.M.
Americana C /
Chairnerson: IRENE GARZA /
Assistants: GEORGE EASTER, JOSE LEZA : {/
9:00 - 10:30 A.M. Learning Activity Packets
10330 - 10;45 A.M. ‘/Break
10:45 « 12:00 A .M, / Continue with LA#S
12:00 ~ 1:30 P.M. .| Lunch
Lo i
1:30 r 3:00 P.M. ! " "Curriculum for the Mentallv Retarded Chilg"
- : / Speaker: PAMELA FRITCH ’
!
3:00 - 3:30 P.M. Break / ’
3:30 - 4:30 P.M. “"Film |
J ,
| |
l /
Saturday, October 5th
| .
SESSION FOUR 9:00 A.M. -~ 12:30 P.M.

Yacht Club
j
bjectives for T.M.R. Program
andbook for T.M.R. Children

9100 -~ 10:30 A.M.

10:30 - 10:45 A.M. Bleak : -
| .
10:45 -'12:30 P.M.- Continuation of Handbook

‘.

e
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APPENDIX C

SCHEDULE OF TASKS TO BE COMPLETED PRIOR TO SPRING CYCLES

Cabinet bids
Carpets

Vacuum Cléaners
Laminating Machine
'Burgler system
Zlectric Wiring
fooks

Te lephone

Bean Bag Chairs
Cameras -~ film -~ pre pd. mailers
Trinity schedule

Contract - Trinity credit

Region XX consultants

SEIMC schedule

Teacher Corps materials Center schedule
Standardized observation scale
Evaluation data (Fall Cycles)

Needs Assessment for content areas
Speech Schedule

Weekly Meetings for monitoring tastes
i

~

Site Visits - Harlingen
Rewrite pre/post tests
Module expansion:
Parent Involvement - Volunteers
Community Involvement
Language
Reading Metheds
LAP's

Learning Centers

{4

e et

T

Ernest Leal, Asst.
Ernest Leal, Asst.

Coordinator °
Coordinator
Coordinator
Director
Coordinator
Coordinator
Coordinator
Coordinator
TDC Staff/L. H.
Director
Coordinator
Coordinator
Coordinator
Coordinator
Assistant - L, H.
Director - staff
Coordinator
(Fri. 8:30)--
Director

staff (3)
Coordinator

Coordinator and.
10 staff members
Coordinator and
10 staff members
Coordinator and
10 staff members
Coordinator and
10 staff members
Coordinator and
10 staff members
Coordinator and
10 staff members

48

Deadline

Dec. 15
Dec., 15
Dec. 15
Dec. 15
Dec. 15
Dec. 15
Nov. 30
Nov. 30
Dec., 15
Nov. 30
Jan. 15
Nov-Dec
Dec. 15
Jan. 15
Dec. 15
Jan. 15
Dec. 5

Oct. 30
Dec. 10

XX

Nov.
Jan. 15
Jan. 10
Jan. 10
Jan. 10
Jan. 10

Jan. 10

Jan. 10
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APPENDIX D

Survey

TO: PRINCIPALS AND TEACHERS

-

In order to effectively accomplish the expansion of the céntent areas
addreséed by the Teacher Development Center, we need to kﬁdvf;hat your
immediate needs are in relation to renewal of teaching skills. .

We are listing some areas of need which some of you indicated in
informal conversations. Please list other needs which you perceive are

necessary for the Teacher Development Center to pursue.

DIRECTIONS: If you agree with first thrée items as areas of neéd, please
check. Also please 1ist other needs on lines provided below.

The Bilingual Child and his culture
+ Individualizing Instruction

Classroom Management Systems

{ &




Module Number

1

2

10

11

12

13

50

APPENDIX E

TEACHER DEVELOPMENT CENTER MODULES '75

Failure and the Child
Teaching the Spanish-speaking Child
Graded/Nongraded Classrooms -
Why Individualize?
Teacher Communication and Guidance
Curriculum Organization and LAP Development
&
Special Education-=(Ontional)
(A) Identifying Pioblems
(B) Testing/Diagnosing
(C) Educational Plans and Methods
(D) Career Education .
Classroom Management

Organizing Learning Centers

Diagnostic and Prescriptive Teaching
in the Classroom

Teaching Reading
Teaching Math

Use of Audio Visuals

[ o
{ v
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MCDULE NO. 1--FAILURE AND THE CHILD

The effect of failure on the child

D.

v

The effect on thinking
The effect on self-concept
The effect on problem solving abilities

Prophecy of fulfillment

Causes for failure in the schools

A.

B.

c.

D.

r

e

F.

Basic language skills were not taught

Teachers deal in learning tendencies, not in absolute
performance

Teachers emphasize learning béhaviors over probleﬁ solving
situations‘and/or abilities

" Failure to teach basic principles
Failure to teach children how to use what they learn '

Use of tréditional‘grading systems

True purpose of testing and evaluation

“ A

B.

c.

D.

To correctly diagnose child and true value '

To aid the -teacher in individualizing the —curriculum to
»meet the child's needs . ) i

Existing purposes of testing and evaluation

Negative outlook on the dooming of certain children to failure

Remedies for failure in the schools

A.

B.

Responsibility of the educator

Understanding élasser's meéthod for handling children
Altérnatives to grades as presently used

Imporfance of improving self~-concept |

Provision for humanizing education

Téaching at a faster than normal rate where applicable in
remediation.
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II. Testing and the Mexican—-American Child

IIT. Barriers to Learning

B. Language Problems e

c. Negati;e Selg—image

D. Teacher's Attitudes . -
IV. Breaking the Learning Barrier .
A, Rélevant Curriculum of Methods and M?terials
B. Preparing Teachers for the Spanish—speaking,Child

C. Enhancing the Student's Self-image

D. Language Programs

<

.

[0 B
(94
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MODULE NO. 2--TEACHING THE SPANISH SPEAKING CHILD

I. Status of the Mexican-American Child in Our Schodl Today - Statistics

A. Culture conflict of In-appropriafe Methods and Materials

Y

)
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MODULE .NO. 3--GRADED/NON-GRADED CLASSROOMS

I. The Graded School
A. Rationale for grading

1. ~National norms
2. Age ability grouping

-B. Advantages

1

1.  Base in record-keeping .
2. Parental support

c. Disaduwantages——~Failure aspect

II. Non-Graded ’

‘

A. Rationale for adopting non-graded \
1. Advantages of non-graded
2. Individualizing to meet students needs
3. Need for individualized instruction
4.  Behavior changes

B. How to Organize

Principals role
Teacher's responsibility
Students' )

Need for conferences

Need for diagnostic tools
Placement techniques
:Evaluation

NS W
o o o e o o o

7C. Management

1. Scheduling ¢
. 2. Principal
. 3. Teacher
4. Parent .
5. Evaluation--Instant feedback
6. Rules °

"III. Team Teaching

YEVE

53




-

II.

III.

Iv.

54

MODULE NO. 4--"WHY INDIVIDUALIZE?"
Definition - what is meant by individualization . "
Why Individualize- |
A. gesponsibility of Educators (to society and the profession)
B. Prevention of fé}lure .
C.. Increased achievement and motivation .
D. To decrease drop-out rate
E. Eradicate "ability" tracking ’
When to individualize ’ . °
A. Is individualization for all students?
B. -~ Is individuali;ation for all times?
c. Determining when‘parents, teache{g, and students are ready'
Steps to individualization : 1
A. Need to diagnose and prescribe . ., B

B." Need for appropriate curriculum and instructional methods

C. Evaluation
i
i
§

g

! '
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MODULE NO. 6~-CURRICULUM ORGANIZATION — LAP DEVELOPMENT

6.1 Curriculum , -
1. Definition .
2. )Composition ) .
‘ 3. krrangement(s)

1.

2.

3.

4.

5.

e

1.
2.
3.

14

4.

1.

2.

3.

6.11 Objectives

Definition ’ )
Purpose ‘

Parts’

Writing

Advantages/disadvantages

6111 Criterion Referenced Testing

Definition
Content validity

Usefulness

Advantages and disadvantages

6.IV Curriculum Arrangements

Taxonomy of Educational Objectives
a. Cognitive
b. Affective
C. Psychomotor

Le..rning hierarchies - Gagne

Sequential learning - Piaget

6 .V LAP Development

1. History and Philosphy of use
2. Parts
3. How to develop and write LAPS
6.VI Implementation
1.. ‘Masteryalearning .
2. General - Influences, etc.

g

'10{

0.

-
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MODULE 7A-~-IDENTIFYING SPECIAL EDUCATION CHILDREN

Knowledge of various types of exceptionalities and behavior —-— -
common to these.

—— v

- - /
Knowledge of observational techniques to use in recording
observational data,

Knowledge of Interviewing: Child, Teacher, Parent.

Knowledge of Various Special Education Programs within EIDS
and of procedures for placemént and referral.

‘\
w
|
'\

1

o s o

[ 2

s

4
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7B.1

7B. 111
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MODULE 7B--TESTING/DIAGNOSING SPECIAL EDUCATION CHILDREN
'
Informal Assessment Battery Administered by the Resource
Teacher and the Regular Teacher.
A, The Vineland Soclial Maturity Scale
B. . The Frostig Developmental Test of Visual Perception -

a

C.  The Goodenough - Harris Draw-A-Man Test
D. Valett Psybhoeducetional Inventory of Basic learning Abilities
E. Wide Range Achievement Test (WRAT)

Formal Assessment Battery Administered by Diagnostician and .
Psychologist . t .

A. Slosson~IntElligence Test

B. . Weschler Intelligence Scale for Children (WISC)

c. Weschler Adult Intelligence Test

D:g The Peabody Picture Vocabulary Test .

E. Bender Gestalt Iest

Interpreting ano Using the Results of Standardized Tests °
. .

A.” Disadvantages

B. Advantages




) ‘ // .
B ) o 58

« - . !

| ‘ ] /
MODULE 7C-~EDUCATIONAL PLAI&S AND METHODS FOR SPECIAJ, EDUCATION CHILDREN

K .

) . . ' C /
. ! . ' R :
7C. 1 Writing long term objectives based on diagnostic findings from /

appraisal battery. ; /

f

»  ,AC.TL ® Identifying best learning ﬁodélitzy and learning style of \the ) /
. ' student. - '

7C.III  Providing the best environpgental setting.

7C.1IV , Being familiar with var,i‘éus types of materials and strategieé i
to effectively garry/o{xt education plan for each student.

’ ' [
¢ . ) .

v

. .
.
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. " MODULE NO. 8--CLASSROOM MANAGEMENT |,
I. Grouping ‘ ‘ . . » .
A. Purpoée and Introduction t “ T,
B. Methods of groGping L .
v > .
1. Academic - .
2. Peer rapport . . . ) N
- 3. Interest grolping . .
‘ 4.  Homogenous groupings - advantages and disadvantages
5. Small group-—large grOup...cne-to-One '

-~

- ]

II. Logistics and Record Keeping , " S .o

.

. RN

A. . Purpose ‘ . .. .
1. Purpose of teachers' 'récords

a. ‘Accountaﬁility

¢ b. ~“Evaluation o
. .
2. ' Purpose of student's records .
a. ' Developing respOnsibility *
b. Increased positive ‘self-image through awareness of
personal growth (social and academic)
B. Methods of Record Keéping ‘ AN

1. - Record keeping for readers -
2. Record keeping for non—readers |

C. Evaluation | - ’ L7
III. Peer Tuatoring ) ST '_’ R
A.  Purpose C . . T
1. Save teacher time . .
2. Increase student responsibility .
3. Tutoring for academic purposes: .’ .
4, Tutoring for social development
B. * Methods s
1. Teacher directed and evaluated ' ' 0

2. Student devised and evaluated " . ‘

IV. Independeant Work S .

e o

.
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MODULE NO. 9--LEARNING CENTERS
\

N I. Dafinition

' 0 A. ?pes of
1

Interest center
Learning center
Learning station

’ N
B. 'Why set up Learning Centers?

{
I1I. Materials

Organization °
A, ; Management o
i ‘ 1.  Scheduling
. 2, Room arrangement
. 3. Cards
» 4. Timers
‘ . 5. Reward basis
——— - . /
. B. Rules
C. Roles
1. Teéacher
2. Student

D.. Introduction of students to Center

N ] A. Types needed:

y : . 1. Audio-visuals
l ) 2. Work sheet .

3:  Manipulation

4. Experiment oriented
l ] B. Location of Materials

IV. Center and Activities

A.

B,

Art and Music
Math

Science

Social studie

60
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MODULE NO. 9--LE

E. Language Arts

1. Reading and phonics ™
2. Creative writing

|

—
—

N\

—

=

\

- ' F. A.V. | |
\ ’ 1
l \\ . G. Others -~ (unit activity) —_—
\ :
| ' 1. Field trips
l‘ 2. + Perceptual - Motor Center
. ! !,
\
- A
i S
\ b

61
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MODULE NO. 11--TEACHING READING

I. Definition and Introduction

II. Methods

III.

IV.

-

Reading Readiness
Approaches
A. Phonemic

B. Linguistic

(@]

Linguistic‘phonemics
D. Total Language Arts
E. Language Experignce
F. Individualize

-

G.  Reading in Content areas
H. Remediation
I. Non~English Speaking

V. Ways to Organize the classroom for the Teaching of Reading
A. Grouping f/’ ‘
Ability -
Skills

Intérest
Social

B. Individualizing

62
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APPENDIX F.1

TDC DIAGNOSTIC TEST

3

1. T F Dr. Glasser feels that when a pupil takes a failing grade home
on his report card, that its the RAmerican Educational System )
that failed, NOT the child.
2. T F Programs titled "Bilingual", "English as a Second Landuage",
and "Remedial Reading" are almost all alike as far as teaching “
nethods, purposes & instructional. philesophy.
3. Qg\your answer sheet, list 4 teacher competancies required to teach
the Mexican American child effectively. ‘

4. T F "Non-graded" and '"continuous progress' are synonymous terms. ) -

5. T F “Open’ classrooms", by definition, can NOT be used in a graded'
and/or ‘levels grouped school.

6. T F "Team teaching"‘and "cooperative teaching" are NOT the samé, but X
team planning re;ates to both darrangements. - . ) . .
&
7. T F Pupils should take part in their own academic evaluations, both
for graded and non-graded assignments.

v ) .
8. On your answer sheet list 3 types of evaluation techniques you could
‘use rather than the traditional "ABC™ grading system. -

Y

Match the following lettered items to the numbered ones:

) ___J. T.A. a. Dr. Glasser
* ___2. Role playing ) b. structured class discussions
___3. Magic Circle ¢c. "I'm OK, You'r: OK" o .
4. Class meetings d. "You are a, _

e. Carl Rogers

N
N :
S N N N aEn
O
*

10. Match the following lettered terms to the numbered ones:

1. thinking a. Gagne
l 2. mastery learning ) b. continuous progress
. :::}. Learning Hierarchies c. 3 domains c
___4. Benjamin Bloom d. normed -
___5. Jean Piaget e. tests what it claims : .
I 6. 'skill sequenced £. 100% correct )
- ' . g. developmental stages -
. 7. .L.A.P. ' h. behavioral objectives
l ___8. observable performance i. criterion referenced
d 9. content validity j. learning activity packets
- ___10. relicbility - k. cognitive domain
I 11. standardized 1. affective domain
- m. test-retest method
[N * ) . °
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11.

12.

13.

14.

15.

‘Mexican-American child.

T F
overcome. .
T F
Match the following terms or graphs:
1. A.R.D. | a.
2, L/LD :
3. gifted
4, hyperactive b.
5. slow learner
6. emotionally disturbed
7. EMR : P
8. Tm d.
9, MBI or MBD e.
-,‘0‘ : f.
g.
h.
i.

~ 64

"Punctional"” disabilities or handicaps are permanent and cannot be

Plan A, as implemented in EISD allows some self-contained classes.

group NOT included in Texas
Special Educ. but is in

U.S. definition

Admission, Review & Dismissal
average or above ability (IQ)
with one specific area of
disability.

ED .

a condition usually outgrown
by age 12

classification now usually
encompassed in L/LD du to
diagnostic difficulties, etc.
maturational lag im all
usually work in sheltered
workshop type of situation

H
A
I

R M Sp. Sci. Lang. Comp.

Match the following skills with the appropriate example:

____l.attend . a.
2.motor b.
J.visual receptive C.

_____b.auditory receptive “d.
5.conceptual e.

: £.

thinking &
listening

concentration

eye contact

kinesthetic

talking

Hany types of tests do not give a true or complete evaluation of the

American childrgn is the

One type of test which is wvalid on Mexican-

‘type.

16. Match the following methods with the appropriate mates:

.. 1. Fernald-Method a.
2. Charles Fries - b.
3. wvisual discrimination c.
' program . d.
4. Fitzgerald Key
. 5.~ Marriane Frostig e.
' £.
s g.

language patterns

auditory method
kinesthetic method
visual method for language
structure

itzhugh Plus
visual-motor program
Fitzgerald Key

A
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18.

19.

20.

21

22.

23.

24,

O A0 TR
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T F Plan B in Texas. Special Education only allowed «for self-contained
classes and then only for the categories including physically
handicapped and mentally retarded, NOT Language/Learning disabilities.\

LY

"Contracts" can be used for all of the following reasons except one.

a. Save teacher time and develop pupil responsibility

b. Save teacher time and cut class size through rotation of small
gtoups to other locatidns in the building such as the library.

c. Develop pupil responsibility and independent work habitg.?

d. Provide for individual learning styles and rates.

~ -

The 2 major purposes of Peer Tutoring are:

a. Save teachef time and increase pupil responsibility. . -

b. Save teacher time and keep fast pupils motivated.
c.’ “Xeep both fast and slow pupils working while the teacher works
with the majority of pupils in the middle.

P

All of the following except two are appropriate ways to group pupils:

By interest

By subject or content area
reading level and/or rate
By ability . !
By learnirg style ' ° !
By birthdate (age)

Mmoo Ao
o
<

Timers, schedule cards, and rules are all part of the ) aspect
of setting up learning -centers. o

a. Evaluation

b. Management

c. Diagnostic ,

d. Learning

T F Records used for academic evaluations should be kept jointly by both

the teacher and the pupils.

v

T F "Interest Centers'", "Learning Stations" and 'Learning Centers" are all
just different names for the same thing.

Which of the following progréms is least diagnostic in nature?
Precision Teaching : ‘
Fountain Valley Teacher Support System
Durrell Analysis of Reading Difficilty
Calif. Achievement Test (CAT)

Botel Reading Inventory

Key Math
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25. List 4 factors that might cause retarded reading.

26. Match the following Commercial Reading Programs to the approach or method
) of that program:

B

1. Palo Alto a. Basic Phonemic Approach :
, - 2. BRD Sullivan b. Language Expérience Approach . = ]

3. i/t/a c. Linguistic-Phonemic Approach— "

4. Distar ’ . d. One=to-one—SoGnd=Symbol -

E— . e _ .

l B /,//, €. Early-Reading Approach
Y ﬁlI’ﬁéEE‘EoncepLs and subsequent skills need to be taught through the same
B three (3) developnental stages. List the 3 otages n

7

. Your principal has asked you to set up an individualized project in your
classroom to be used as a model for other teachers and visiting educators.
You can shoose one subject area, reading, spelling or math to use.

Outline step by step what you need to do in order to plam, implement and
explain. to other educators what your process is. Include methods of

- record keeping, diagnObtic/prescriptive procedures, management systems,
evaluation, etc.

c (SMILEY)

-e
N

l R}

8y
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APPENDIX F.2 B
TEACHER DEVELOPHENT CENTER DIAGNOSTIC TEST
I ANSWER, SHEET ‘

T/Fon circle one; Multiple choice = place check in front of correct
answer/s.

7

1. T F S 11. T F. 21.
2. T F 12, T F ' 22,° T F
3. i 13. 1. 23, T -F
2.
3. 24,
4. ]
5. 25.
4, T  F 6
7 R
5. T F 8.
; 9.,
6. T F 26. 1.
. 14, 1. - 2.
7. T  F v 2. 3.
. 3. 4,
8 4.
o 5. 27. 1.
. 2.
15. 3.~
9 1.
2, 6. 1. ° .
3. 2,
4. 3.
. be
10. 1. 5.
2.
3. 17. T F
4.
5. 18.
6. _ _
"7, .19, a. ,
8. b, % )
9. . -,
10. 20. . a.
11. b.

, e
h
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l APPENDIX G -
] EVALUATION COMMENTS FROM TDC PARTICIPANTS .
‘B . "
. Reported By Regular Teacher:
I . Knowledge of assistance and resources in and outside of
. EISD they can make use of.
I ' . Opportunity to exchange ideas and get re-mctivated by other
teachers
l - * Chance to get to know Res. teacher and how and why works
. as it does in EISD
ﬂ ' Teacher-made materials
\ . Incicental, miscellaneous information, i.e.-new professional
h magazines, where to locate free materials, where out of
adoption books are leccated, etc.
v‘\—/— i 4
l\ * . Modules informatien .
| .t Demonstrated methods and materials by TDC staff and
| Region XX consultants

Other Information:

1

2 !
3
-

. Substitutes need to be better
e Two weeks is all they can be spared from classroon

’ TDC needs to include more teachers

: TDC would be most beneficial early in school year

v

'
-

\ va
/Reported by Resource Teacher:
f . Sharing ideas with. other teachers

¢ Information about resources and assistance available to thenm
within and outside EISD

Opportunity to develop and make materials for their classrooms

f
-

Most thought modules of benefit with following exceptions:

a. ED tape very bad ) )
b. LAP's need more samples and staff assistance .
c. Prescriptive Teaching needs visuals to accompany tape

. Experienced Resource Teachers did not benefit as much from
‘modules as new teachers. -

l ; - -
N

9i
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Réported by Atdes:

. Of value to the newer aides especially

@

. Needed that information at beginning of the year

* Continue to include aide

~

o

~
L3

-]
t

mE I R N N I I T B GE G G BE O E T .
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° APPENDIX H

e +

. TEACHER DEVELOPMENT CENTER EVALUATION COMPONENTS :
‘FOR, PARTICIPANTS

’

I.  TDC CYCLE

-«

Pre - Post Test ¢ +  TDC Staff Evaluation of Cycle
Trinity Professors Sessions (5) . Attendance o
Attendance (5) General participation
Discusgion/participatien General attitude
g S General effort and work
completed

SN N s
i

.

]

II. PROJECT IN FOR CLASSROOMS

Applicability and Design of Project
Implementation of Project

Planning, project timing, applicability

Project scope, length or duration of project, etc. ' , V4
TDC Staff Evaluation of Project

Cooperation during follow-up <

Attitude, enthusiasm

Transfer of skills learned’ to classrooms)jec?

l JI If,. FORMAL PAPER - REPORT OF PROJECT
. —— " H .

el

-

PAPER OUTLINE:--— . t .
.- I: PROJECT RATIONALE - reason for projedt the needs & cause. for
I . project selection. BacKground information relevant to the ©
f<3 project. Relate this part . to actual pupils or classroom situations. ‘

l” II. °PLANNING - teacher researcl., preparation, organizing, pre—-assess-~
. ments, etc. to get ready to actually start the project. ¢

was introduced to pupils; what took place and in what order, etc:
Methods, materials, and techniques used. (Actual lesc<on plans, a , .
diary or journal account, photographs, etc. can be included here
when applicable to help describe project.) .

: I ‘ I1I. IMPLEMENTATION - Facts, actual things done such as how the project

2

-
-

IV. RESULTS - What happened as shown by the evaluation procedures.
. Student responses. Teacher responses and any other resulting events
, relevant to the project. . A ‘

-

V. ANALYSIS - Why do you think "X" results were obtained? What was the
cause and effect relationship? (This is an especially important |
part of the paper for projeécts not obtaining the results you as the |

" designer had hoped for.) |

VI. NEXT LOGICAL STEP - Regardless of a "guccesaful or "unsuccessful" . -
project what is the next thing to do after completion of this
project to continue toward individualizing instruction in your class?

N B .
’ 9 .
. .
. 0 ‘)
B [
0
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Statf ‘ ' S
Tcucher Dwe]ome*xt Center
Flan A ’ N . -

Escobar Jr.
To Vhon It lay Concern:

Just a bridf note to congratulate ani

a pcrmancnt taff tra :ining component. .

z
<

teachers betler diagnosticians of children
and much betidr at orcscrlblﬁ" solutions..

I person 11y Teol thau all Tdgewood  teachers
mrt in your two vecks ml-“clo working pour Ce

o

cormend all of
“you for a Jo‘) well done in.training thé four steff nembers fron
Lincoln Elemontary. They were @1l clated at vhat vas learned
in two Tery uho"'u weceks, and I wonder what your progren
do for cthex's if extended or betier still if it could Lccome

-  eaaaann A b e e e e et

- CaFlos ke’ Loz

Res: nctfimy yop's, - - 1.
PYNA
'\[l Vi A

Lincoln Zlencintary School
‘ v -
5 \
\
.3 o
/ .
\
t
_ —
~
) H
«

v could

ghowld take
It wowld mako/
reading i)roblem.,

Y
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10333 BROADWAY - SAN ANTO}‘JI'O, TEXAS 78286
. . /n < -

/>' !. \\'l‘\\‘\ 77(::0{/& é)ad[ .9/:,( c,:—anc/cnl f)%/wo/ :Z)idlricf

-

\‘\ . + .J’ - . .
. -

- . P \
.

April 11, 1975 . . :

.

Lt o

Merxie McConncll and

' Lynda Nellwig - ~_
Teacher Development Center :
5358 West Commerce Strect : \ i

3 . 7 San Antonio, Texas 78237 . .
%

i ) Dear Merric and Lynda: | . ) \

I // Thank you very much for a most exciting afternoon. I thoroughly

- T enjoyed the visit to the most creative and Tnnovative program that,

, ’ I have seen in many a day at the Teacher Development Center of

- Edgepood” Tndependent 5chool District.
[ v .

T wds particularly impres
devéloped but also the obvious
—by~a trip to Lincoln Elcmentary.

N

guality of your product as dewonstrated
T think that the majority of the-
on of the tvo of you and the support

o activitics are duc to_ the devots
that you reccive from other ddninistrators in the Edgewood School
¢ , District. . ' ;
) ! ; , .
1 aw not sure what we will do to copy but T will guarantee you that

we' certainly plan on ¢
DlYtrict~ ascd on the Edgewood wodel.

ftiernoon and we do give you
East School Distxict at any

Thank you once more for a very enjoyable a
a $taudivng invitaticon to come visit North

tiwo. '

+

Si%ccrcly yours,

et € Fofpee o
Preérs ' c

ston C. Stephens \ . .

Di%cctor o{ Student Resources . ,

80%/CC 1 | . '.‘ ; ’ | , !

* /

-
-

sed with not only th¢ concepts that you have -7

loing something similar in the North Fast School
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~

TRINITY UNIVERSITY
715 STADIUNM DRIVE SAN ANTONIO, TEXAS 76284

- . a

. ) \\ )
—
. NER N .
. .
.

ApriY 30, 1975 .

L3

_Wrs. Judy Lozano

Dircctor of Special Education . | v
Edgewood Independent School District Y

. 5358 West ,Comnlerce ) ) ‘
San Antonio, Texas| 78237 ‘ , : § 3

Deay Judy:
¥ t ! h
I am delighted to know that you are sceking funding for the
‘ f continuation of the Tedcher Development Centev (TDC) i the Edgewood ..
| # Independent S¢hool, Distirict: The TDC is one of the most successful
" projects I have observed in the San Antonio area; classroom behavior

. ,:%g has changed as a result of this fine program.
Yn on behalf of the Department of Education at Trinity University,

I pledge our continued support to the TDC project. 1 Yook forward’
to our association with you and your co]]ea%pes in the Cdgewood

Independent School District.

.

o N 1
AN AN N I N EE By BT B EN BN
" L
- i

¢
a -~ |

/ - . Sﬁncere1fzyours, .

. <7 - o
- Johhr H. Moore, Chairman ‘

Department of Education -

- JHM/jcg

3




APPENDIX J.

TEACHER DEVELOPMENT CENTER
FOLLOW-UP QUESTIONNAIRE

. ECE Center
Elem. Sch.
Mid. Sch.
High Sch.
GOALS
To develop skills among the instructional staff in individualizing instruction to

meet the nceds of handicapped children who have been mainstreamed.

To

develop the ability to function effectively as a team in resolving problems of

handicapped students in the mainstream of school life.

1.

2.

4.

5.

To what degree do you think goals of TDC were met? Indicate by circling
appropriate number. .

t

Goals Accomplished 1 2 3

Ly
v

Goals Not Accomplished

Total number of school faculty.

How @any teachers from your schcol attended the TDC?
How many were regular teachers?

How many were special education teachers? :
How many aides attended?

i

How many teachers, Lf any, wanted to attend the TDC but had to be placed on a
waiting list?

After the teachers completed the entire training cycle, was there visible
evidence of attempts to individualize instruction? (May check more than ome.)

One learning and/or interest center was initiaced

One or more learning and/or interest centers were initiated
Individual learning packets were developed

Some learning games were instituted

Peer and cross-age tutoring was started

No evidence

T

vther

Have you observed evidence of changes in the management of the classroom
instruction such ag: (May check more than one.)

Small groups with teacher
Large group (direct instruction)

Small groups working at centers/games
Individual children at centers

9%
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Page 2 - Teacher Development Center, Follow-up Questionnaire

Children on Learning Activity Packets or games
Individual contracts with childrewn

None

-Comment:

6. Did you observe a change in the behavior of the students in the classrooa?
Positive Change 1 2 3 4 5 No Improveuent

Comment :

7. Did you observe a more positive attitude in the teachers that attended the TDC
toward individualizing instructions in their classrooms?

Positive Change 1 2 3 4 5 No Improvement

Comment:

8. Did you observe greater communication skills by the teachers whe attended the TuC
in their everyday dealings with other staff memters?

Great Communicetion 1 2 3 4 3 No Communication

Comment:

-

9. Did you observe evidence of techniques to individualize instruction in the
teachers/ weekly lesson plans? (May check more than one.?

Described learning centcr/interest center objectives

Described Learning Activity Packets being used
Described specific objectives and tasks for individual chilldren

Desgcribed objectives and tasks for small groups of children

i

e e e —

Y
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Page 3 ~ Teacher Development Center, Follow-up Questionnaire

Saw samples of objectives for tasks and pre- and post-tests

Described Reading Games to be used by individual or small groups
of children

Described Mz2th Games to be used by individual or small groups of
children

Saw diagram of rearrangement of physical facility to allow for -
learuing/interest centers

Described use of peer and cross—age tutors
Other -~ Explain:
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1018 NORTHWEST 34TH STREET
SAN ANTONIO, TiZXAS 78228
512 433-2361 EXT. 317,

April 30, 1975

Jugy ILovano
Director of Speclal Education
Edgewood Independent School District

1 Dear lrs. Lozano,

It was & pleasure for our school to be involved in the District's
Teacher Development Program during the 1974-75 term. I feel that our
teachers and studonts profited emensly from the progranm in general.

Our Traman School Teachers that atiended the progran retwmed to
our school with a new challenge and seemed cager to put into practice
the meny ideas end techniques that they developed in the TDC Program-.
}.'e certainly consider the TDé Program a much needed program in our

school district and would eppreciate the opportunity to become involved

again next yeer.

Sincerely,

W///’z’/z

Pl Mendez, Principaf

’

kY

i0U
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APPENDIX K. 2.

Oscar Ro Mloroos

Loma Parle Elcientary
400 Aurexra

Seu Antonie, Texas 78228

July Lezanoe~Director
Plan &
YXdgarioed Independent Schocel. District

Mro, Lezzno,

I vieh te cexxand your steff for the vierk ‘thcy';ro dere with the teachors
this ycar at tho Tsacher Duvolopnent Center, .

I vholcheurtgdly svppert yavr offorcs in werking to dmprave ocur teoachivg
abilitics and I hepa that this particular compenent of Plaw A is funied and

cxpam.eu next yoare -

. Oscar R. FJ(-' r‘:m"rinclp..l
af - \ lsne Park Blusentary Scheel
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-

april 30, 1975

\
lE R

T0 WHOM IT MAY CONCERN:
The Teacher Development Center, offered for two weeks, provides an

awareness of successful teaching techniques that supply new alternatives

to old problems.-

This awarcness helped me re-inforce those teaching (and diagnosing)

techniques I had already acquired, and, more helpfully, to remediate those

which I felt were inadequate.

Any program that can offer such services merits its own continuance.

Sincerely,

Pauline Sosa
Resource Teacher
Lincoln Elementary

. PU— ’ - -

102
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' . -'.', *"'”.'. g g y ) [ Py t:'.. : "’t‘ !
T caecalion Service Center, Region 20

-

1550 N. E, Loop 410 — San Antonio, Texas 78209 — Telephone (612) 828.3551
May 1, 1975
Ms. Jdudith Lozano
Director of Special Fducation
kdgei~od Independent School District

ol G

6358 st Commerce
San Antonio, Texas 78237

Dear Ms. Lozanoc:

%

I am pleasad to write a letter in suppor: of your proposal for continucd
funding of the Ldgewood Teacher Development Center. As you know we have
had contact all year with the directoi of the center, Miss Merrie McCennell,
and her staff ,and have been wafailingly impressed with the quality of the

training that the TDC is bringing to the Special Education personnel of
Edgewood district.

Ve have been personally involved in some of the training aspects and have
felt that our services were wisely and Judiciously used. The TDC'has been
a boon to Special Education in Edgewood and we are looking forvard to con-

tinuing our work with it.
«* Sincerely,

) USE}wL,tﬁﬂ_—~

Patricia Myers, Ed.D.

Coordinator of Special Education

+

PM:bb

10s

Servime Pehoaly in 1 Countien —- Atiennn, Vonderg, P, Bunmiit, Yoo, Kove, iy,
Vil Maveovick, Medina, Beal, Uvalie, Wil iy, 7w,

¢
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SCME SAMPLES OF THE TDC COMMUNICATIONS TO DISTRICT STAFF
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APPENDIX M. 1.

Dear (Principals Name)

Your teachers who will be participating in the Spring cycles of
the Teacher Development Center have been sent a letter indicating the
necessary items that need to be prepared and ready prior to their
arrival here at the center.

For your part, we would appreciate it if you would check to
see that your teachers have prepared two complete weeks of lesson plans
for their replacement teachers to follow. We have found from past
experience that this advanced planning makes for a much smoother tran-
sition in you school while the teachers are here with us.

We would also like to extend an invitation to you to visit with

us and your teachers anytime during the cycle, so that you may become
acquainted with the Teacher Development Center.

Sincerely,

Merrie McConnel, Coordinator
Teacher Development Center
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Dear Colleague,

Attached is the scnedule which includes the times you are scheduled
to attend the Teacher Development Center. Please note this date and keep
your schedule copy. Notice the name of your aame of your replacement:
teacher is also on this schedule. He/She will report to your schonl
8:00 a.m. on Monday, (date). Your replacement teacher is, in most cases,
a certified teacher and fully experienced, who is looking forward .o
sharing two weeks with your students. To best serve your students and
get maximum use of your replacement teacher's skills, we have found it 1is
important for you to provide the following information to him/her cn
Friday or Monday:

1" Two complete weeks WRITTEN LESSON PLANS

2., Up-to-date pupil seating chart

3.% List of date and times of any teacher duties

4. List of pupil names included in each reading and other
grouped activities

5. Keys tc room and locked supply or book closet

6. Any special situations such as a pupil with a medical
or emotional problem which might need special handling, etc.

7. Schedule of times pupils go to Reading, Resource or other
activities outside your classroom.

On Monday, (date) your replacement teacher will spend all morning
with you and your class. Please use this time to acqusint him/her with
the location of all necessary books, supplies and audio visual equipment
wnich might be used in the next couple of weeks. This half-day is also
to be used as a time te acquaint your replacement and pupils with each
other. We have provided this time to try and make this transition as
smooth as possible for your pupils and both teachers, please use it as
you feel it best serves this purpose.

To this end, we ars requesting your replacement teacher and your
principal to see that &all the listed information is complete before you
leave your schooi. This should be done in time for you to arrive at the
TDC Rooms 201 and 203 at Escobar Jr. High by 1:00 p.m. Menday.

Thank you for your cooperation. We're looking forward to seeiny
you.

Sincerely,

Merrie McConnell
TDC Coordinator
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